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The London Schools Excellence Fund (LSEF) is based on the hypothesis that investing in 
teaching, subject knowledge and subject-specific teaching methods and pedagogy will lead 
to improved outcomes for pupils in terms of attainment, subject participation and aspiration.  
 
This report is designed to demonstrate the impact Teach Through Music on teachers, pupils 
and the wider school system and reflect on lessons learnt. All final reports will feed into the 
programme wide meta-evaluation of the LSEF being undertaken by SQW.  
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Executive Summary 
 
Introduction 
 

 Teach Through Music (TTM), a one year professional development programme, set 
out to strengthen subject knowledge and pedagogy amongst London’s Key Stage 3 
(KS3) music teachers. It is one of two LSEF programmes targeting KS3 music that 
together form Music Excellence London. 

 

 TTM is a partnership between Trinity Laban Conservatoire of Music & Dance (lead 
partner), Barbican Guildhall, Sound Connections, Trinity College London and 
University of Greenwich. 
 

 Evaluation draws on the findings of Professor Martin Fautley, Director, Research in 
Education, City of Birmingham University as independent evaluator, as well as 
qualitative evidence, participation data and the experience of partners. 
 

Participation 
 

 233 music teachers, musicians and other educators participated in the programme 
from 99 schools and 35 cultural organisations.  
 

 120 (52%) were school employed classroom teachers. This group were the most 
actively engaged, accounting for 73% of attendances at courses and events. 

 

 Schools from 28 out of London’s 29 boroughs took part, with teachers ranging from 
NQTs to those teaching for over 30 years.  
 

Impact 
 

 Independent evaluation found that “the professional learning which has taken place 
during the course of Teach Through Music has been highly significant”. 100% of 
respondents reported that the programme had made a “considerable difference” to 
their KS3 teaching.  

 

 Outcomes for teachers include increased musical confidence, new tools with which to 
improve teaching, new approaches to assessment and progression, growth in 
partnerships with music organisations and improved ability to connect to a pan-
London community of practice.  
 

 There are early indications that changes in teaching practice have led to improved 
attainment, musical confidence and motivation amongst pupils. 

 

 There is also some evidence that TTM has empowered teachers within wider school 
systems, and that this is vitally important in achieving teachers’ own aspirations for 
musical teaching and learning.  
 

 Cultural organisations valued the opportunity to ‘force KS3 music up the agenda’ in 
their work and revisit barriers to engaging with KS3 curriculum music 
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Programme Design 
 

 The community of practice model, incorporating classroom teachers and others 
involved in KS3 music, has been successful in empowering teachers to achieve 
individual development goals, appropriate to them, their school and pupils. 

 

 Networking, opportunities to share practice with music teachers across borough 
boundaries and dialogue with artists and ‘experts’ were most valued by teachers 
 

 Distance learning via a Virtual Learning Environment and coaching from Fellows 
were less valued and take up was low. Social media, however, proved an effective 
means of connecting teachers between face to face training events. 
 

 Co-design of classroom activities emerged as a model of skills sharing and peer 
support instigated by teachers. This may be an effective and sustainable alternative 
to mentoring or coaching as a means of building peer relationships, skills sharing and 
supporting practice development. 
 

Project Delivery 
 

 Teach Through Music was an ambitious project that benefitted from the subject 
expertise, resources and in kind support of a world class partnership of music 
education organisations. Partners consider the programme to have been effectively 
led and well managed by Trinity Laban. 

 

 While the programme met overall participation targets, the restricted timeframe, 
teacher workload and lack of support from senior leaders limited the capacity of 
teachers to engage with the programme. 
 

 Programme content was commissioned or co-designed with a range of partners, 
building capacity and experience within the sector to further support professional 
development for KS3 music.  
 

 The diversity of the Teach Through Music community, which extended from 
classroom teachers to musicians, cultural organisations, academics and national 
bodies, was a success of the programme and provided for rich debate and learning 
 

 If replicated, such a project would better spread a similar level of resource and 
activity over a longer time period, to allow more teachers to engage and embed 
learning into classroom practice.  
 

 An additional year (or more) for evaluation, would allow for more meaningful 
assessment of impacts on teachers, pupils and wider systems 

 

 Teach Through Music would have benefitted from more effective dialogue with head 
teachers and school improvement teams, including representation of these 
stakeholders on the project steering group 
 

Legacy & Sustainability 
 

 Legacy resources include  
o independent evaluation of both Music Excellence London programmes, with 

recommendations for the wider sector  
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o a series of short films focusing on assessment, singing and composition, to 
stimulate discussion within KS3 Music Teacher networks nationally 

o Case Studies of 10 Teach Through Music teacher projects 
 

 Teach Through Music partners are in discussion with Music Mark to develop a 
sustainable KS3 Music Teacher network for London  

 
Key Findings  
 

 Teach Through Music confirms Ofsted’s findings that professional isolation continues 
to be a major issue for secondary school music teachers; the pressures of planning, 
assessment and public performances prevent them attending opportunities to 
network or share practice outside of their school (Ofsted 2012) 
 

 In addition we found that music teachers often lack the support of managers/senior 
leaders to attend subject specialist CPD, even where this CPD is free of charge and 
contributions towards teaching cover costs are available.  
 

 Secondary music teachers find whole school systems developed around the needs of 
other subjects, and lack of understanding of musical learning among SLT, barriers to 
more musical teaching. Their isolation from a subject specialist community of practice 
disempowers many from articulating problems or proposing alternatives   
 

 Teachers value opportunities to engage with wider practice, beyond their own school 
or borough, to network and gain access to music education experts 
 

 Given access to such high quality opportunities, teachers report being rapidly able to 
assimilate debates and ideas into changes in teaching practice. In some cases this 
has led to music teachers becoming more active in shaping whole school policy 
 

 KS3 music teachers and cultural organisations of all sizes see the benefit of working 
in partnership to enhance KS3 music through access to live musicianship, diverse 
artists and connection with music industries and communities. However, cultural 
organisations report being less able to effectively contribute to KS3 music than other 
aspects of music in schools due to lack of capacity amongst schools/teachers to 
engage. 
 

 Improved communications infrastructure, supporting KS3 teachers to navigate and 
engage with the myriad offers of London’s cultural organisations, could unlock 
access to significant musical resources and expertise for KS3 music 

 

 There is demand amongst music hubs, higher education institutions, national bodies, 
cultural organisations, individual musicians and others who take active roles in 
supporting KS3 music for opportunities to connect with and debate KS3 teaching and 
related issues. Continued dialogue between this group and schools could also serve 
to unlock significant musical resources and expertise. 
 

 High-quality subject specific CPD is important, and needs to figure more highly in 
local and regional thinking. This should be combined with effective advocacy for 
regular subject specialist CPD as an entitlement for teachers 
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Project Description 
 
Teach Through Music (TTM), a 1-year professional development programme, set out to 
strengthen subject knowledge and subject pedagogy amongst London’s Key Stage 3 (KS3) 
music teachers. Our aim is to improve pupil attainment and progression in music in response 
to Ofsted reports highlighting problems in music teaching in schools, particularly at KS3 
Ofsted 2012, 2013). Recognised as underlying these problems is the isolation of music 
specialist teachers in schools where musical pedagogy may be little understood by non-
music specialist peers and senior leadership. 
 
Delivery is led by Trinity Laban Conservatoire of Music and Dance (Trinity Laban) in 
partnership with Sound Connections, Barbican and Guildhall School of Music and Drama 
(Barbican Guildhall), University of Greenwich and Trinity College London. It is one of two 
LSEF programmes targeting KS3 Music (the other being Peer to Peer led by Music Mark) 
which together form Music Excellence London. 
 
Key Features  
 

 A ‘community of practice’ consisting of school employed music teachers and other 
musicians and educationalists involved in KS3 music, from across London, who 
share effective practice and support each other to develop music in their school 

 Face to face learning co-designed by practicing KS3 teachers with leading music 
educationalists from both within and outside of the formal music education sector 

 Engagement between schools and wider networks, such as music hubs, HEIs and 
cultural organisations, to improve access to music-specialist resources and support 

 A team of 30 Fellows - ‘active facilitators’ within the Teach Through Music 
community, who provide coaching for others 

 All activities support the increased use of music as the target language of teaching 
and empower teachers to develop individual approaches appropriate to them, their 
school and pupils 

 
The Programme 
 
Launch Events 
 
 
Short Courses 
 
 
 
Inspire Events 
 
 
Coaching 
 
 
Online Portal 
 
 
Artist 
Collaboration  

Musical & conceptual induction sessions, also acting as ‘taster’ and 
recruitment events 

High quality skills based training focusing on classroom practice, 
curriculum design and assessment issues, taking place over 12 hours 
of face-to-face small group learning 

One off events, seminars and conferences, addressing key issues for 
KS3 music 

3 hours per teacher via Fellows, supporting transfer of learning into the 
classroom.  

Hosting resources, discussion forums, networking and coaching areas 
 
Musical collaboration between Fellows and visiting artists to develop 
curriculum activities 
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Q2.1 Does your project support transition to the new national curriculum?   
 
YES 
 
Teach Through Music provides a framework in which KS3 music teachers can seek advice, 
support and inspiration to develop their teaching. This includes support to implement the 
new National Curriculum for Music at Key Stage 3, where this is the learning goal of the 
teacher. 
 
Q2.2 Materials produced and/or web links  
 
We are in the process of establishing a webpage for legacy resources, which will be live by 
31 Dec 2015. This will include 

 3 x 10 min films capturing issues and outcomes in relation to musical assessment, 
singing and composition 

 Independent evaluation of the Teach Through Music programme and Music 
Excellence London initiative, with key findings for the wider music education sector 

 Resources developed from our Short Course Programme  

 Case Studies showing how teachers have applied learning in the classroom 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
“(Next year) I am going to lead musical learning by modelling, 
rather than verbally explaining before a task. I am going to use 
‘circle singing’ in the school choir.”  
 
Teacher Pledge from Final Conference 
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Theory of Change and Evaluation 

Methodology 
 
Please see Appendix 1 Theory of Change and Appendix 2 Evaluation Framework.  
 
Q3.1 Please list all outcomes from your evaluation framework in Table 1. If you have made 
any changes to your intended outcomes after your Theory of Change was validated please 
include revised outcomes and the reason for change. 
 
Table 1- Outcomes 
 

Description Original Target Revised Target Reason for change 

Teacher 
Outcome 1 

150 KS3 music teachers more 
confident musicians in the 
classroom 

75 KS3 music 
teachers more 
confident to ‘make 
music the dominant 
language of the 
classroom’ 

Due to evolving focus 
of programme and 
recruitment pattern 
(fewer teachers than 
anticipated were able 
to commit to the full 
programme) 

Teacher 
Outcome 2 

Improved use of subject 
specific pedagogy to address 
Ofsted concerns 

NA NA 

Teacher 
Outcome 3 

KS3 music teachers attained 
greater understanding of 
modalities concerning how to 
assess and promote musical 
progression in learning at KS3. 
 

NA NA 

Teacher 
Outcome 4 

KS3 music teachers 
participating in the project will 
be more actively engaged with 
London’s cultural assets  

NA NA 
 

Teacher 
Outcome 5 

150 teachers more confident in 
how to connect to a pan-
London community of practice. 

NA NA 

Pupil 
Outcome 1 

Increased numbers of pupils 
taking GCSE or other relevant 
progression pathways as a 
result.  

NA NA 

Pupil 
Outcome 2 

Greater coherence in pupils’ 
development of musical skills 
and understanding  

NA NA 

Pupil 
Outcome 3 

Increased confidence, creativity 
and willingness to take risks 
across the whole curriculum 

NA NA 
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Pupil 
Outcome 4 

Increase in pupil musical 
activity in and out of school,  

NA NA 

Wider 
System 
Outcome 1 

Foundations are laid for a KS3 
Music Centre of Excellence in 
London – to be defined through 
the process of realising and 
evaluating the programme 
 

NA NA 

Wider 
System 
Outcome 2 

Cultural institutions are more 
aware of how to contribute to 
the London Curriculum and 
work in closer partnerships with 
schools 

NA NA 

Wider 
System 
Outcome 3 

Schools and teachers and more 
able and more motivated to 
initiate, develop and sustain 
networks and partnerships 
between schools, and between 
schools and music hubs, 
cultural organisations and HEIs, 
with the aim of further 
developing music specific 
pedagogy 

NA NA 

 
Q3.2 Did you make any changes to your project’s activities after your Theory of Change was 
validated?  
 
NO 
 
Q3.3 Did you change your curriculum subject/s focus or key stage?  
 
NO 
 
Q3.4 Did you evaluate your project in the way you had originally planned to, as reflected in 
your validated evaluation plan?  
 
The following self-evaluation by Trinity Laban Conservatoire of Music & Dance draws on the 
evidence and findings of Professor Martin Fautley, Director, Research in Education, 
Birmingham City University, as independent evaluator for Teach Through Music. 
 
We set out to evaluate the programme as outlined in our validated Evaluation Framework 
and evaluation methods did not change significantly. However, our evaluation has been 
hampered by the capacity of teachers and schools to respond. This reflects wider, ongoing 
issues of teacher workload, compounded in music by the extent of extra-curricular activities 
often delivered voluntarily by music teachers in addition to their curricular responsibilities. 
The resultant limitations of teacher capacity to engage in CPD – let alone to spend time 
completing evaluative surveys or organising and supplying pupil data - have had significant 
impact on the quantity, quality and reliability of evaluation data we have been able to gather. 
 
A further challenge has been the timeframe from project delivery and evaluation. The 
programme has run approximately one term behind our original delivery plan, due to delayed 
initial funding announcement. As a result, our training offer, and changes to classroom 
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practice continued throughout summer term 2015, placing logistical limitations on our ability 
to gather and analyse data relating to impact and outcomes by 30 Sept 2015.  
 
In this context, we have faced difficult choices between securing and maintaining 
engagement in the programme by teachers, and gathering data to effectively evaluate 
programme impact. This is perhaps most clearly demonstrated by the number of teachers 
who registered for the programme but failed to complete enrolment which required 
completion of two online surveys (to establish baseline evaluation data) and a Schools Letter 
of Agreement signed by a senior leader. Out of 152 teachers who registered to enrol, only 71 
completed this enrolment process, despite months of individualised support and 
encouragement. While this drop-out rate of over 50% may be due in part to factors other 
than the willingness or capacity of schools and teachers to contribute data to evaluation, it 
has required us to proceed with caution, and avoid evaluative processes becoming a barrier 
to the programme achieving its intended outcomes.  
 
With only 71 teachers enrolling in full, a higher than anticipated proportion of participants 
have chosen to engage with the programme on an ad hoc basis, with many only attending 
one event. For these participants we did not gather in depth baseline and impact data, as to 
do so for a single twilight CPD event would be disproportionate, and very likely to deter 
participation.  
 
As a result of the logistical challenges described above, we adapted our approach by 
building in to programme delivery lighter touch and more immediate means of capturing 
feedback and evidence. These include 
 

 Launch Event Feedback Questionnaires – 42 responses (79% of attendees) 

 Inspire Event Feedback Questionnaires – 97 responses (55% of attendees) 

 Short Course Feedback Questionnaires – 18 responses (49% of participants) 

 Final Conference Feedback Questionnaires – 9 responses (12% of attendees) 

 24 ‘pledges’ made by attendees at Final Conference 

 Enrolment, attendance and attrition data 

 Analysis of programme Learning Goals x 53 (75% of enrolled teachers)  

 Online forum discussion transcripts 

 15 Case Studies completed by teachers, reporting upon changes in classroom 
practice and observed impacts on pupils 
 

While these materials may lack the rigour of our original evaluation plan tools, the far higher 
response rates allow us to assess more fully the wider experience of the programme and its 
effectiveness in the opinion of teachers.  

 

  

“Although statistically Teach Through Music may have had to rethink the nature of the 
analysis undertaken, bearing in mind McNamara’s fallacy, there is still a significant 
amount of qualitative evidence that has been collected from participants that shows the 
impact of TTM.”   
 
Martin Fautley, Independent Evaluator 
 



 
 

12 | P a g e  
 

Evaluation Methodological Limitations 
 
Q4.1 What are the main methodological limitations, if any, of your evaluation?  
 
The first limitation has been, as described above, that sample sizes for base line data and 
end point surveys are small and only includes full enrolled classroom teachers – only one of 
the beneficiary groups for the programme.  

 
As described before, in light of this, our evaluation draws extensively on feedback from 
teachers attending individual events and other qualitative evidence about teacher 
perceptions of their own learning, of the impact changes to their teaching has had on pupils 
and on wider systems. 

 
 

“A particular factor in sample size relates to terminal end-point surveys. At the outset, 
completion of e-surveys was a required part of enrolment. At the end of a programme, no 
such stipulation exists. The outworking of this is that far fewer participants engaged with 
the end point e-surveys than at the outset: 
 

1. GLA Teacher Efficacy Survey – initial: 82 respondents 
2. GLA Teacher Efficacy Survey – final: 8 respondents 
3. TTM participant baseline survey: 84 respondents 
4. TTM participant final survey: 15 respondents 
5. TTM Pupil Final Survey – 24 responses 
6. TTM Senior Leaders Final Survey– 1 response 

 
What this means is that 9.76% of teachers who took the initial GLA Teacher Efficacy 
survey completed the final one, and that 17.86% of teachers who took the TTM baseline 
survey completed the final survey. However, we also need to bear in mind that for 
teachers in secondary schools the multiple simultaneity (Doyle, 19861) of classroom life 
means that however high-quality an intervention project may be, there will still be many 
other calls and demands on the teacher's time, with the urgent often overtaking the 
important in terms of prioritisation.” 
 
Martin Fautley, Independent Evaluator 
 

 “The principal methodological limitation is a pheomenographic one. What this means is 
that in undertaking an evaluation based on the perceptions of individuals, we are in 
danger of confusing perceptions of reality with reality. Whilst all evaluations to some 
extent rely on a tacit understating of the interplay of Kant’s notions of the nouminal and 
the phenomenal worlds, nonetheless in a metric driven evaluation we need to find space 
to delineate the qualities of the experiences too. In TTM we have many qualitative 
accounts of the differences that TTM has made to classroom teaching and learning. We 
know that for many teachers the reflective practice that TTM had engendered has made 
a significant difference to their work. The TTM team are working to capture much of the 
complexity of these different forms of engagement, and charting how they have found 
their outworking in improved pedagogic activity” 
 
Martin Fautley, Independent Evaluator 
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Another limitation is the lack of demographic data relating to pupil beneficiaries. Unlike some 
other LSEF programmes, the Teach Through Music partnership had little or no direct contact 
with pupils - all impacts being achieved through training and coaching of teachers. Pupil 
focus groups and an online survey designed for completion in class proved highly 
problematic in light of the limited capacity of teachers to liaise with evaluation teams, and 
resulted in limited responses.  

 
Both Music Excellence London programmes faced a further particular problem in assessing 
impact on pupil attainment due to discontinuation of NC Levels in music, following a 
recommendation by Ofsted in Nov 2013. As active advocates for this message, Teach 
Through Music provided support for teachers in developing more appropriate approaches to 
assessing progress. The result, however, has been a lack of ’before & after’ attainment data. 
Teachers were asked instead to report impacts in their own terms through teacher case 
study reports, of which 15 were completed. 

 
4.2 Are you planning to continue with the project, once this round of funding finishes?  
 
The Teach Through Music partnership is currently working with colleagues at Music Mark to 
put in place legacy plans for Music Excellence London. The Teach Through Music 
programme will not continue in its current form. 
 

 
 
 
“I will be using my (short course) experience to create a new 
KS3 composition project and will also be observing music 
teachers at other local schools to share best practice.”  
 
Teacher Pledge from Final Conference 

“Evaluating the impact of TTM upon beneficiaries needs to be considered carefully from 
what is meant by the term. TTM was aimed at addressing teachers and teaching, with 
the hopeful effect that this would work through to improved outcomes for learners. 
However, by its very nature the learners will not realize this, as they will not have 
appreciated the formation of the pre- and post- nature of the intervention.” 
 
Martin Fautley, Independent Evaluator 

“In conclusion, a final stage of longitudinal observation of teachers over the next 
academic year would be really helpful in terms of seeing how they are taking forward the 
professional learning from this year and whether this is employed in their classrooms on 
a daily basis. So a key methodological limitation would seem to be the time frame in 
which the programme is being evaluated. What would also be useful is being able to 
revisit a sample of key individuals over the next two years, and to see what differences 
are still being evidenced.” 
 
Martin Fautley, Independent Evaluator 
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Project Costs and Funding  
 
Q5.1 Please fill in Table 2 and Table 3 below 
 
Table 2 - Project Income 
 

 

Original 
Budget 

Additional 
Funding 

Revised 
Budget 
[Original + 
any Additional 
Funding] 

Actual 
Spend 

Variance 
[Revised 
budget – 
Actual] 

Total LSEF Funding £364,626 0 £364,626 £344,797 £19,829 

Other Public Funding £0 0 0 £0 0 

Other Private Funding £0 0 0 £0 0 

In-kind support (e.g. by 
schools) 

£16,720 0 £16,720 £55,188 -£38,468 

Total Project Funding £381,346 0 £381,346 £399,985 -£18,369 

 
In Kind Support: Value of free/discounted use of venues 
 
Barbican Centre/Guildhall School of Music & Drama £  4,485 
English Folk Dance & Song Society    £     880 
Greater London Authority (City Hall)    £  5,100 
Kings Place       £  2,500 
Richmix       £  1,100 
Royal Academy of Music     £     500 
Royal Opera House      £     600 
Southbank Centre      £13,410 
Trinity Laban Conservatoire of Music & Dance  £  5,500 
University of Greenwich     £     412 
 
In Kind Support: Value of free/discounted event catering  
 
Barbican Centre      £     670 
Southbank Centre      £     170 
Trinity Laban Conservatoire of Music & Dance  £     356 
University of Greenwich     £     300 
 
In Kind Support: Discounted concert tickets for teachers 
 
London Symphony Orchestra     £     350 
 
In Kind Support: Project Management & Direction (aspects of) 
 
Trinity Laban Conservatoire of Music & Dance  £11,225 
 
In Kind Support: VLE Design & Development 
 
Trinity College London     £  7,030 
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Table 3 - Project Expenditure  
 

 
Original 
Budget 

Additional 
Funding  

Revised 
Budget 

Actual 
Spend 

Variance 
Revised 
budget – 
Actual] 

Direct Staff Costs 
(salaries/on costs) – Trinity 
Laban & Sound Connections 
(Managing Organisations) 

£138,943 0 £138,943 £168,797 -£29,854 

Direct delivery costs – 
Professional Fees to Artists, 
HEIs and other 
individuals/organisations  

£62,790 0 £62,790 £78,999 -£16,209 

Other Management and 
Administration Costs 

£20,204 0 £20,204 £7,073 £13,131 

Training Costs – 
Event costs incl venues & 
production; Fellows 
Induction; Peer Mentoring 

£46,400 0 £46,400 £24,638 £21,762 

Participant Costs – 
Catering; Ticket Offers 

£10,960 0 £10,960 £12,260 -£1,300 

Publicity and Marketing 
Costs 

£3,000 0 £3,000 £8,477 -£5477 

Teacher Supply / Cover 
Costs 

£34,200 0 £34,200 £4,750 -£29,450 

Other Participant Costs  0 0 0 0 0 

Evaluation Costs £13,500 0 £13,500 £16,404 -£2,904 

Virtual Learning Environment £13,000 0 £13,000 £5,970 £7,030 

Legacy Resources £11,500 0 £11,500 £15,030 -£3,530 

Contingency  - 
miscellaneous 

£10,128 0 £10,128 £2,398 £7,730 

Total Costs £364,626 0 £364,626 £344,797 £19,829 

  
Q5.2 Project Expenditure Commentary 
 
Changes to the profile of expenditure arise largely from patterns of recruitment. Our original 
budget was based on 150 teachers enrolling to the ‘Full Programme’ – which included 
access to Short Courses, Mentoring and the Online Portal, as well as Launch and Inspire 
Events. In reality the majority of teachers chose to engage through our Inspire Programme 
only and we therefore adapted to re-focus resources into these events. 
 
Due to ongoing challenges in communicating with and securing the commitment of schools 
and teachers, project management and project direction time exceeded that costed into the 
original budget. This is reflected in increased expenditure on salaries as well as an additional 
in kind contribution of staff time by Trinity Laban Conservatoire of Music & Dance. 
 
Although teaching cover issues were cited by many teachers as a barrier to participation, 
relatively few schools have chosen to claim teaching cover payments. Trinity College 
London generously donated their time towards design and development of the Online Portal. 
These savings have been invested in the creation of legacy resources including a series of 
short films to stimulate debate more widely across the sector. 
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Project Outputs 
 
Table 4 – Outputs 
 

Description Original Target 
Outputs  

Revised Target 
Outputs 
[Original + any 
Additional 
Funding/GLA 
agreed reduction] 

Actual Outputs  Variance 
[Revised Target  
- Actual] 

No. of schools  55 55 99 -44 

No. of teachers  
230 (60 not School 
Employed) 

230 (80 not school 
employed) 

233 (113 not 
school 
employed) 

-3 

No. of pupils  18,630 18,630 15,314 3,316 

No. of Fellows  
25 – 30 (10 not 
school employed) 

25-30 (10 not 
school employed) 

27 (5 not school 
employed) 

0 

No. of Teachers 
enrolled on full 
programme 

150 (all school 
employed) 

75 (all school 
employed) 

71 (5 not school 
employed) 

4 
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Key Beneficiary Data 
 
Q7.1 Teacher Sub-Groups  
 

 ‘Benefitting teachers’ are teachers and other music educators who  
o enrolled in the full programme and/or 
o were a Fellow (mentor) and/or  
o attended one or more Launch or Inspire training events (open to non-enrolled 

teachers) 
Although some events were attended by teachers from outside of London, only those 
working in London schools are counted.   
 

 Data was collected throughout the programme through recruitment and enrolment 
processes, event online booking systems and attendance registers.  
 

 Data on number of years teaching is only available for Fellows and school employed 
teachers enrolled on the full programme and so % are for these sub-groups only 

 
Table 5 – Teachers benefitting from the programme 
 

 No. teachers % NQTs  
(in their 1st 
year of 
teaching 
when they 
became 
involved) 

% Teaching 
2 – 3 yrs (in 
their 2nd and 
3rd years of 
teaching 
when they 
became 
involved) 

% Teaching 
4 yrs + 
(teaching 
over 4 years 
when they 
became 
involved) 

% Primary 
(KS1 & 2) 

% Secondary 
(KS3 - 5) 

Project  
Total 

233 24% 16% 60% 0% 100% 

 
7.1.2 Teacher sub-group Commentary  
 
Teach Through Music achieved our overall target numbers for participation by teachers and 
educators. However, a lower than hoped for number were school employed classroom 
practitioners, of whom we engaged 120 rather than 150. Those school employed teachers 
who took part were, however, more actively engaged than other educators, accounting for 
405 out of 553 attendances at events. 71 enrolled to the full programme of activities and 
coaching while 85 attended more than one Inspire Event or Short Course. Some school 
employed teachers attended as many as 7 activities. In addition, 30 teachers (Fellows) 
trained in coaching techniques of whom 27 went on to provide coaching to enrolled teachers. 
 
Other participants included managers and teaching staff from music hubs, cultural 
organisations and the many freelance musicians and teachers who play an important role in 
musical learning in schools1.  
 
Amongst school employed teachers, the programme engaged a broad spectrum at differing 
stages in their professional development, and this has been a strength of the programme. 
Teach Through Music Fellows (mentors) varied from 3 to over 30 years in teaching, and this 
diversity is reflected in the overall profile of participating teachers, of whom 24% have been 

                                                
1 A further 89 participants booked places at Teach Through Music events but failed to attend, of whom 24 were 

school employed teachers. 
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teaching for 8+ years. Participation by NQTs appears to be relatively high at 23% and a total 
of 40% of our cohort have been teaching for 3 years or less.  
 
Q7.2 Pupil Sub-Groups  
 

 Pupils benefitting from Teach Through Music are 
1. KS3 pupils taught by benefitting school employed teachers during 2014-15  
2. KS3 pupils benefiting from curriculum enhancement activities offered by non-

school employed teachers - cultural organisations, music hubs and individuals 
– benefitting from Teach Through Music 

 

 These have been calculated as follows: 
1. Average number of KS3 music classes taught by school employed teachers 

enrolling to the programme (based on data from our baseline survey) x 
average class size of 24 x number of participating school employed teachers 

2. Estimate of 100 pupils benefitting as a result of each ‘other educator’ 
participating in the programme 

 
We have been unable to gather data from schools regarding pupil sub-groups for Teach 
Through Music. This has been due to the nature of the programme, in which large numbers 
of teachers have been involved often on a very short term basis, and ongoing problems of 
communication with schools and teachers. In the absence of direct data from schools, we 
have estimated % FSM as follows: 
  

1. borough averages for no. of pupils claiming and eligible for FSM published by 
DfE, multiplied by estimated number of pupils benefitting in that borough  

2. pupil beneficiaries for non school employed teachers, multiplied by London 
average of children eligible/claiming FSM (23.4%) 

 
Due to time constraints, and in light of the limited reliability of this data, we have not 
researched and applied similar estimates for LAC, EAL, SEN or Ethnicity but will happily do 
so if this is considered desirable. 

 
Tables 6-8 – Pupil Sub-Groups benefitting from the programme 
 

 No. 
pupils 

% LAC % FSM % FSM last 
6 yrs 

% EAL % SEN 

Project Total  15,314 
 

 26%    

 
 No. Male 

pupils 
No. Female 
pupils 

% Lower 
attaining 

% Middle 
attaining 

% Higher 
attaining 

Project Total       
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7.2.1 Pupil Data Commentary 
 
As noted above, pupil data available is limited, lacks reliability and is difficult to comment 
upon meaningfully. The difference between target number of pupil beneficiaries, and our 
estimated outcomes is the result of improved information about the average number of KS3 
classes taught by participating teachers. 
 
Useful links: London Data Store, DfE Schools Performance, DfE statistical releases   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“I will create more opportunities for creative/open-ended 
composing in my schemes of work and develop improvisation 
as a focus for assessment (mostly in year 8).” 
 
Teacher Pledge, Final Conference  

http://data.london.gov.uk/
http://www.education.gov.uk/schools/performance/
http://www.education.gov.uk/schools/performance/
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Project Impact 

 
8.1 Teacher Outcomes 
 
Date teacher intervention started: 14 July 2014 
 
Table 9 – Teacher Outcomes: teachers benefitting from the project 
 

Target Outcome  Research method/ 
data collection  

Sample  
characteristics  

Metric 
used  

1st Return and date of 
collection 

2nd Return and date of collection 

KS3 music teachers more 
confident musicians in the 
classroom 

Short Course 
Feedback 
(questionnaire) 

18 responses 
(49% of 
participants) 
 

NA NA 100% of participants felt that their short 
course had “increased my musical 
confidence” a little (25%), well (44%) or 
completely (31%) 

Improved use of subject specific 
pedagogy to address Ofsted 
concerns (see report ‘Wider still, 
and Wider- 
http://www.ofsted.gov.uk/resource
s/music-schools-wider-still-and-
wider) 

Teacher E-Survey Sample 1=84 
respondents 
Sample 2=15 
respondents 
(subset of 
Sample 1) 

5 point 
Likert 
Scale  

Mean Score 72.84%  
Collected October 
2014 

Mean score 83.33% collected August 
2015 

Teacher efficacy 
scale 

Sample 1 = 82 
respondents 
 
Sample 2 – 8 
respondents 

NA On enrolment (Sept – 
Dec 2014) 
 
See Appendix 8 

On completion (July 2015) 
 
See Appendix 8 

Inspire Event & 
Short Course 
Feedback 
(questionnaire) 

115 responses 
(52% of 
attendees) 

NA NA 99% felt the event or course attended 
had “increased my knowledge and  
understanding of subject specific 
pedagogy” a little (20%), well (53%) or 
completely (27%) 

Inspire Event & 
Short Course 
Feedback 
(questionnaire) 

115 responses 
(52% of 
attendees) 

NA NA 99% felt the event or course attended 
had “equipped me with new tools with 
which to improve teaching” a little (22%), 
well (38%) or completely (39%) 
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Short Course 
Feedback 
(questionnaire) 

18 responses 
(49% of 
participants) 
 

NA NA 100% of participants felt that their course 
had “supported me to facilitate high 
quality practical music making by pupils” 
well (28%) or completely (72%)* 

KS3 music teachers attain greater 
understanding of modalities 
concerning how to assess and 
promote musical progression in 
learning at KS3. 
 

Teacher E-Survey Sample 1=84 
respondents 
Sample 2=15 
respondents 
(subset of 
Sample 1) 

As 
above 

Progression: 
Baseline (Av. score) 
87.5% 
Assessment Baseline 
(Av score) 82.2% 
Collected 10/14 

Progression: 71.4 report an improvement 
in progression (see text) 
Assessment: 53.4% report an 
improvement in their understandings of 
assessment (see text) 

 Short Course 
Feedback 
(questionnaire) 

18 responses 
(49% of 
participants) 
 

  100% of participants felt that their course 
had “helped me to better support 
progression in musical learning by my 
pupils” a little (6%), well (24%) or 
completely (72%)* 

 Principles of 
Assessment Inspire 
Event Feedback 
(questionnaire) 

43 responses 
(61% of 
participants) 

  98% of participants felt this event had 
“introduced me to new approaches to 
assessment and progression” a little 
(21%), well (44%) or completely (33%) 

 Principles of 
Assessment Inspire 
Event Feedback 
(questionnaire) 

43 responses 
(61% of 
participants) 

  100% of participants felt this event it had 
“increased my confidence in using 
profiling tools” a little (25%), well (50%) 
or completely (25%) 

KS3 music teachers more actively 
engaged with London’s cultural 
assets and claim greater 
confidence/desire to do so during 
the 12 months following project 
completion. 

Teacher E-Survey 14 responses 
(20% of enrolled 
cohort) 

NA NA 64.3% of teachers report that “As a result 
of my participation in the Teach Through 
Music programme, I believe that in my 
school there are more partnerships with 
music organisations that support the 
music curriculum” 

Teachers more confident in how to 
connect to a pan-London 
community of practice. 

Inspire Event & 
Short Course 
Feedback 
(questionnaire) 

115 responses 
(52% of 
attendees) 

NA NA 98% of attendees felt the event or course 
attended had “improved my ability to 
connect to a pan-London community of 
practice” a little (22%), well (44%) or 
completely (33%) 

 
*Inspire Feedback was collected at events (end of session); Short Course feedback was collected at final session. 
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EXTRACT FROM INDEPENDENT EVALUATION 
 
“Kirkpatrick’s (1994) four level model of learning evaluation: 
 

• Reaction (to the training, by individual teachers) 
• Learning (in TTM – knowledge, skills, attitudes) 
• Behaviour (in the psychological sense - how teaching leading to learning is 

enacted in the classroom) 
• Results (the outworking of the above) 

 
can be invoked to show that the professional learning which has taken place during the 
course of TTM has been highly significant. Indeed, participants have been unequivocal in 
their praise for TTM. Examples from three different teachers being: 
 

 “My experiences so far have been that the short courses and the inspire events 
have been fantastic” 

 “It's really helped me to get a clearer idea and a clearer methodology in terms of 
how I work” 

 “I've really enjoyed all the short courses and inspire events, I think they've been 
fantastic because you can cater them around what you need and your own 
interests.” 

 
Responses to the e-survey show some of the range of positive impacts reported: 
 
As a result of my participation in the Teach Through Music programme I now….. 
 
…..“feel empowered to further develop my teaching” 

 
…”use music as the dominant language of the classroom” 

 
…”have deepened my subject knowledge in music” 
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…”am better connected to a community of music expertise” 

 
…”know more music teachers in London” 

 
…”feel refreshed in my personal music practice” 

 
Participating teachers were asked specifically about what aspects of their professional 
practice they had altered as a result of participating in TTM. One of the key elements of 
TTM was the nature of the KS3 programme which teachers write, produce, and deliver, and 
how this could be made more musical. Here are some responses: 
 

 “We are including more singing, and trying to do more instrumental work” 

 “Feel more confident in allowing music to happen without framing it with objectives 
and powerpoints” 

 “I have reviewed specific units of work at KS3 and included greater creative music 
making activities.” 

 “I am now reshaping it in order to ensure that pupils’ progress in composition 
develops tools that they will be able to use at the end/after KS3 to create their own 
pieces confidently.” 

 “Audited KS3 curriculum to look particularly at progression and assessment, a few 
changes made to schemes of work as a result.” 

 “I have started a brand new singing programme out of curriculum hours for all Year 
7 students.” 

 “Changes to assessment and more independent learning.” 
 
These comments arise directly from TTM.”  
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Martin’s findings paint a clear picture of the positive outcomes for teachers arising from 
Teach Through Music and the extent to which we met our objectives. These were, however, 
broadly framed at the time of writing and in evaluation it is useful to reflect on what they have 
meant to teachers, and our learning about how they have been best achieved. 
 
Programme Ethos & Design 
 
At the heart of the TTM ethos (see Appendix 3) is the belief that music should be the 
dominant (or target) language of the classroom, an Oftsed priority from the Triennial Report 
on Music, Wider Still and Wider (Ofsted 2012). TTM programme design was based on the 
idea of a community of practice, as conceptualised by Etienne Wenger-Trayner. This 
approach avoids the handing down of pre-devised models or solutions, instead supporting 
teachers to achieve individual learning goals through interactions within a community of 
shared interest. Participating teachers and educators are augmented by ‘expert’ musicians, 
researchers and speakers, who framed activities and contributed specialist knowledge.  
 
At initial consultation, some teachers felt ready-made resources or schemes of learning 
would be most valuable to them. We chose to take an alternative approach and this appears 
to have been well received overall.  
 
  

“The contents of the curriculum at KS3 are contested arenas, and the purpose of TTM 
interventions was to enable classroom music teachers to really get to grips with the sorts 
of things that they were including in this. Notable in this was the role of the TTM Short 
Courses and Inspire Events (see Appendix 4). When asked “If you have attended a TTM 
activity, are you able to say if it has made a difference to your KS3 teaching please?” 
100% of the respondents reported that they had made a considerable difference. This is 
a statistically significant finding, and represents a successful outcome for TTM in terms of 
affecting day-to-day classroom practice. As this teacher noted: 
 

 “I now feel much more confident when encouraging students to participate in 
whole class music making as well as working with ensemble groups.” 

 
In a similar vein, another participating teacher said that as a result of TTM, they now had: 
 

 “A much more musically creative approach to Key Stage 3 teaching, more 
composition, and less 'one size fits all' teaching.” 

 
These comments are replicated through many other interviews and, importantly, ‘off-the-
cuff’ comments made by participating teachers to the evaluation team concerning the 
high regard with which they held TTM. It has to be noted that music education in general, 
and KS3 music in particular has suffered from a limited availability of high-quality CPD for 
classroom practitioners and this fact was mentioned in a number of interviews with TTM 
teachers. One teacher, in an interview, observed that for them, “Teach Through Music 
has been awesome”, which was, hyperbole and informality notwithstanding, a reference 
to the lack of subject specific CPD; another teacher simply said of TTM that “it’s a great 
programme”. The issue is converting these genuinely intended statements into provable 
statistics.” 
 
Martin Fautley, Independent Evaluator 
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Teacher Learning Goals 
 
Analysis of learning goals set by teachers at enrolment gives some insight into the more 
specific objectives they brought to the programme. Some identified development of their 
confidence or pedagogical knowledge in relation to a specific aspect of the music curriculum 
such as composition (23%), ensemble music making (15%), singing (14%) or music 
technology (4%). 
 

 “I want to learn how to teach composition because I have never taken the 
composition route myself and therefore am not familiar with the processes behind it.” 

 

 “I'd like to feel more confident in developing a 'singing-school'.” 
 
Others expressed the desire to extend or improve musical progress by pupils. 37% wanted 
to reform their assessment processes. 
 

 “I would like to improve my students' practical ability in putting on extended 
performances or writing more extended pieces of music.” 

 

 “In light of the new National Curriculum and the absence of levels I'd like to develop 
new means of assessing students.” 

 
Creating inclusive learning environments and/or catering for the needs of all pupils was a 
priority for 28% of teachers. 
 

 “I struggle mostly with year 9 pupils and often find it difficult to relate to them/motivate 
them. I want to learn how to motivate pupils that perhaps suffer from low self-esteem 
and motivation.” 

 
The most commonly cited goal, included by 50% of teachers, was sharing practice and 
finding out what was going on in other schools 
 

 “I would like to keep my teaching style fresh and up to date with new ventures that 
are keeping music alive within the curriculum.” 

 

 “mostly having somebody to talk things through and guide me in the right direction. 
I'm a department of one!” 

 
Programme Components 
 
Teach Through Music addressed these diverse priorities with three offers which aimed not 
only to cater for differing learning goals but also allowed teachers to engage in the 
programme to the extent to which they were able. These were2: 
 

Inspire 
Events 

One off seminars/conferences 
combining networking, 
presentations and workshops 

Addressing broader key 
issues and challenges 
for KS3 Music  

Open to all 

Short 
Courses 

3 to 6 workshops with time to 
apply ideas in the classroom in 
between  

Focus on specific 
pedagogies e.g. 
composition, singing 

Enrolled 
teachers only 
 

Online 
Community 

3 hrs coaching from a Fellow 
Online discussion groups 

Supporting teachers to 
apply practice 

Enrolled 
teachers only 

                                                
2 See Appendix 4 for full list of Short Courses & Inspire Events delivered 
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EXTRACT FROM INDEPENDENT EVALUATION 
 
In the final e-survey, participating teachers were asked about their perceptions of TTM, 
and the differences it had made to them both professionally, and personally:   
 
“This question asks you to reflect on various aspects of the TTM programme, and how 
you feel about them, in terms of relative importance.” 
 
“Opportunities to share experiences with other London KS3 teachers” 

 
 
“Presentations from ‘experts’ on specific issues relating to KS3 teaching” 

 
 
This is an interesting finding when compared the results of working with a Fellow 
(overleaf). The experts were highly valued for their take on music education, and in 
qualitative interviews many spoke of their appreciation at working with people whose 
names they recognised from books and publications, and felt empowered by these 
experts coming to talk and share with them.  
 
“Presentations by other teachers about the issues or successful approaches from their 
school” 

 
This result is again interesting, in that the work of peers was of interest. Qualitative data 
again shows that meeting and talking with peers was highly valued, but valued in that it 
enabled teachers to make connections (or not) to their own work and context, as they 
saw fit. In other words they wanted to ‘join up the dots’ for themselves, not necessarily 
have someone else do it for them. 
 
 
 

Showing	5	of	6	responses			

It's	the	management	who	control	the	purse	strings	and	make	decisions,	not	Heads	of

Departments,	perhaps	you	need	to	involve	them	in	future?

146201-146195-8789904

The	most	effective	events	were	those	with	plenty	of	new	ideas.	Ensembles	Uncovered	was

particularly	effective	at	this.	At	some	of	the	other	Inspire	Events,	discussions	were	superficial

or	overly	polemical	without	realistic	strategies	for	how	to	implement	them	in	a	school.	For

example,	the	KS4	event	resulted	in	animated	discussion	about	how	inadequate	the	GCSE

course	is	-	this	is	not	something	we	can	change	easily!	Constructive	solutions	to	the	problem

were	not	at	the	centre	of	the	discussion.

146201-146195-8790826

It	was	unfortunate	that	the	only	Short	Course	I	could	do	was	cancelled	as	I	would	have	gained

much	more	practical	knowledge	and	networking	opportunities	on	the	short	course.

146201-146195-8906322

All	of	the	events	that	I	attended	were	very	useful	-	I	wish	I	could	have	attended	more! 146201-146195-8918507

On	the	whole	these	were	well	organised	and	offered	teachers	a	great	deal.	Sad	that	not	enough

teachers	attended

146201-146195-8920258

18 This	quest ion	asks	you	to	reflect	on	various	apsects	of	the	TTM	programme,	and	how	you	feel	about	them,	in
terms	of	relat ive	importance.

18.1 Opportunit ies	to	share	experiences	with	other	London	KS3	teachers

Very	important	to	me

Important	to	me

Neutral

I	didn't	value	much

I	didn't	value	at	all

Not	applicable

5		(33.3%)

7		(46.7%)

3		(20%)

0

0

0

18.2 Presentat ions	from	‘experts’	on	specific	issues	relat ing	to	KS3	teaching

Showing	5	of	6	responses			

It's	the	management	who	control	the	purse	strings	and	make	decisions,	not	Heads	of

Departments,	perhaps	you	need	to	involve	them	in	future?

146201-146195-8789904

The	most	effective	events	were	those	with	plenty	of	new	ideas.	Ensembles	Uncovered	was

particularly	effective	at	this.	At	some	of	the	other	Inspire	Events,	discussions	were	superficial

or	overly	polemical	without	realistic	strategies	for	how	to	implement	them	in	a	school.	For

example,	the	KS4	event	resulted	in	animated	discussion	about	how	inadequate	the	GCSE

course	is	-	this	is	not	something	we	can	change	easily!	Constructive	solutions	to	the	problem

were	not	at	the	centre	of	the	discussion.

146201-146195-8790826

It	was	unfortunate	that	the	only	Short	Course	I	could	do	was	cancelled	as	I	would	have	gained

much	more	practical	knowledge	and	networking	opportunities	on	the	short	course.

146201-146195-8906322

All	of	the	events	that	I	attended	were	very	useful	-	I	wish	I	could	have	attended	more! 146201-146195-8918507

On	the	whole	these	were	well	organised	and	offered	teachers	a	great	deal.	Sad	that	not	enough

teachers	attended

146201-146195-8920258

18 This	quest ion	asks	you	to	reflect	on	various	apsects	of	the	TTM	programme,	and	how	you	feel	about	them,	in
terms	of	relat ive	importance.

18.1 Opportunit ies	to	share	experiences	with	other	London	KS3	teachers

18.2 Presentat ions	from	‘experts’	on	specific	issues	relat ing	to	KS3	teaching

Very	important	to	me

Important	to	me

Neutral

I	didn't	value	much

I	didn't	value	at	all

Not	applicable

7		(46.7%)

5		(33.3%)

2		(13.3%)

1		(6.7%)

0

0
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“Practical music making activities” 

 
 
All of the above had mostly positive responses, which is good to know. However, an area 
which seems to have been less positive for some was the interaction with a TTM fellow: 
 
“Coaching from a Teach Through Music Fellow” 

 
 
From qualitative responses we know that there were many issues with regards to this 
aspect of TTM. Fellows were all themselves busy music teachers, and access was not 
always straightforward, for some the experiences of the fellow were different from their 
own, and little transferability occurred, and for some geographical distance was an 
inhibitor to effective take up. However, when it worked, it worked, but this was possibly 
one of the least successful of the TTM strands. 
 
“Access to online resources” 

 
“Online discussion group”
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One of the issues that kept recurring in qualitative interviews was the difficulty of using 
the established on-line route to information, ‘the portal’. Many said that that they found it 
too complex, that it was too difficult to navigate and negotiate, and that this was a 
deterrent. This did not prevent people from accessing information, but they felt they only 
did because they needed to, rather than wanted to. This is an aspect which could be 
rethought for future developments.  
 
“The process of planning, delivering and writing up my teaching” 
  

 
From interviews we know that teachers valued being able to make changes, as with 
many aspects of training, having to do some reflection proved onerous for some. 
 
“Getting out of school for a while” 
 

 
This reflects the limited opportunities that some have to get out of school.  
 
“Having some subject specific CPD” 
 

 
This is a significant finding. Subject specific CPD is so rare, that this was prized. The fact 
it was also high-quality is important in the ways teachers rated it. A recommendation from 
TTM would be that high-quality subject specific CPD is important, and needs to figure 
more highly in local and regional thinking.” 
 
Martin Fautley, Independent Evaluator 
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Martin’s findings are supported by registration and attendance registers which demonstrate 
far higher take up of Inspire Events than of all other aspects of the programme. This may 
arise from the one off nature of these events, being accessible to those not enrolled in the 
full programme. However, the following comments from Inspire Event feedback, are typical, 
and demonstrate the value placed on this type of CPD experience: 
 

 “It’s an excellent networking opportunity & reignites your passion for teaching our 
unique subject” 

 

 “(The main thing I will take away from today is) positive thinking: looking at 
barriers with solutions and the importance of networking” 

 
Inspire Events set out to address key challenges for Key Stage 3 music and it is possible 
that this may also have contributed to their popularity. Teachers may have found it easier to 
argue for or prioritise CPD that connected to wider school issues, or been more attracted to 
‘problem busting’ than to focus on subject knowledge or pedagogy in a wider sense.  
 
While sign up and consistency of attendance for Short Courses was a huge issue, those 
teachers who attended were the most likely to complete a full Teach Through Music project 
and Case Study. Feedback was overwhelmingly positive, with particularly high scores for 
“providing an environment in which to share practice and develop individual approaches and 
solutions”.  
 
Varied levels of engagement 
 
Figures 1 – 3 below show the differing levels of engagement between enrolled teachers and 
the wider Teach Through Music community.                                                                                                     
 
Fig.1 – Number of events attended per teacher – enrolled school employed teachers 

 

 
 
 
  

0 Events, 8%

1 Event, 38%

2 Events, 22%

3 Events, 14%

4 Events, 11%

5 to 7 events, 
6%
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Fig. 2 – Number of events attended per teacher – non-enrolled school employed teachers 

 

 
 
Fig. 3 – Number of events attended per teacher – other educators (not school employed) 
 

 
 
 
With the limited data we were able to collect, we are unable to assess how differences in 
levels of engagement are reflected in differing impacts upon teachers. However, with many 
participants attending Inspire Events only, we can reasonably conclude that Teach Through 
Music has had most success in connecting teachers to a wider community of practice and 
supporting them to find solutions to recognised key issues or barriers to musical teaching. 
Despite the aspirations of the partnership, the capacity and priorities of teachers mean that 
significant impacts on subject knowledge and pedagogy in specific areas of the curriculum – 
such as singing and composition – will be limited to the more actively engaged minority. 
 
Co-Design 
 
In a programme that was flexible to allow teachers to pursue individual goals, co-design was 
a trend that emerged in a number of different contexts.  

 

 Teachers participating in a short course chose to design a scheme of learning 
together, that drew on ideas from their course 

1 event, 87%

2 events, 13%

1 event, 84%

2 events, 14%

3 or 4 events, 
2%



 
 

31 | P a g e  
 

 a Fellow and mentee pursued similar Singing Assembly strategies in their schools, 
observing each other’s work and sharing their approach 

 Fellows and Artists were encouraged to co-design and deliver classroom activities 
collaboratively, as a means of skills sharing 

 the importance of cultural organisations designing activities with, not for, schools was 
a theme of our London’s Cultural Offer inspire event.  

 
The natural tendency amongst teachers, and between teachers and artists, to co-design 
learning activities as a means of skills sharing is worthy of note as a model for future CPD 
strategies. 
 
Distance Learning 
 
The Teach Through Music Online Portal set out to provide a virtual environment for the 
community of practice to debate, share ideas and resources, as well as providing a 
communications function. Page view information (Fig 4) confirms Martin’s finding that the 
Portal was not well used by participants. It appears to have been most valuable in the initial 
stages of the programme, for providing information and guiding enrolment processes. After 
this, online activity was limited to the most engaged teachers.  
Fig 4 Total Page Views, Teach Through Music Online Portal 

 

TTM Central (core information) 4226 

Resource Bank 717 

Inspire Event Pages 764 

Short Course Pages 583 

Cultural Offers 1411 

Fellows Zone 2162 

Fellows Groups (teachers) 867 

Fellows Groups (fellows) 227 
 
Fig 5 Online Portal – Page Views by Month 

 

 
 

The portal was designed for a larger cohort of enrolled teachers based on the assumption 
that assumed online interaction would be logistically easier for teachers than face to face 
meetings. With this ‘critical mass’ to fuel debate and a sense of online community, the VLE 
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was created as a relatively large and complex site, based on a higher education model. 
Teachers clearly found this difficult to navigate. Anecdotally, many expressed good 
intentions to use the VLE but once back at school found it difficult to prioritise. The Cultural 
Offers page was the resource most accessed by teachers after TTM Central – which 
provided programme information and guidance.  
 
Meanwhile, the Teach Through Music twitter account attracted 1,300 followers, a number 
that continues to grow. This has proved a popular means of connecting teachers with latest 
news, research and blogs in relation to Key Stage 3 music. On reflection, social media 
appears to offer a more immediate and accessible way to connect teachers beyond face to 
face events, and this is something to explore further as part of legacy planning.  
 
The Role of Fellows 
 
Martin’s evaluation identifies the coaching offer from Fellows as perhaps the least successful 
part of Teach Through Music. Take up was limited, and Fellows frequently reported 
difficulties in eliciting responses from teachers. A number of factors may have contributed to 
this which are worth exploring. 
 
As part of the curriculum design process, the partnership made the decision to frame the role 
of Fellows as ‘fellow teachers’ – rather than experts. All were current or former KS3 
teachers, all had been teaching for 3+ years and 59% had been teaching for 8+ years. Some 
now work in consultancy or leadership roles in music education.  
 
This approach reflects an ethos in which all teachers, at whatever stage in their professional 
development, are encouraged to be reflective practitioners with the capacity to learn from 
others. It was also a response to the challenge of making judgements about the teaching 
practice of prospective Fellows, when it is widely recognised that many SLTs and Ofsted 
inspectors lack the subject knowledge to accurately assess quality of teaching in music. 
Moreover what works in one school may not be what is needed to support another in a 
differing cultural context.  
 
Fellows were trained in coaching skills – rather than mentoring – and allowed to be flexible, 
tailoring their approach to the needs of individual teachers. Fellows were matched with 
reference to the Learning Goals set by teachers, based on areas of shared interest or where 
Fellows had particular experience/expertise to share – not on a geographic basis. This was 
in recognition that local relationships already exist through music hub networks, and that in a 
community of practice shared interest is a driver for learning. 
 
While Fellows undertook training in the purpose and practice of coaching (as opposed to 
mentoring) enrolled teachers did not, and preconceptions of the role of Fellows as mentors 
may have coloured their experience. Our approach runs counter to the wider culture of 
teacher mentoring adopted to support NQTs – in which a mentor is more experienced. As a 
result it may have lacked validity in the eyes of teachers. It was not envisaged that teacher 
observations would necessarily form a part of coaching relationships – although some 
Fellows and Teachers did organise this where they wished to. Again, observation is so much 
a part of teacher training culture, this may have undermined the value placed on coaching 
amongst teachers.  
 
Martin’s finding that teachers “wanted to ‘join up the dots’ for themselves, not necessarily 
have someone else do it for them” is supported by the extent to which they appeared 
confident to challenge themselves to pursue individual learning goals, personalise and 
implement learning without support from Fellows. As such, coaching may simply have been 
less necessary than expected. 
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While coaching was not as successful as hoped, Fellows did fulfil the role of ‘active 
facilitators’ in the community of practice in other ways. They were the most active 
participants in the programme, attending on average 3 events/courses each. They gave 
presentations and led workshops, were vocal in debate both in person and online. Some 
were involved in co-design of short courses, others wrote blogs. Some of the most significant 
outcomes in terms of changes to teaching practice and whole school systems have been 
achieved by Fellows in their own schools. This alternative role for Fellows is ambassadors 
and role models is something to explore in our future thinking. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“I can’t wait to do some whole-class improvising 
 and sing, sing, SING!” 
 
Teacher Pledge, Final Conference 
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8.2 Pupil Outcomes 
 
Date pupil intervention started: varies  
 
Table 11 – Pupil Outcomes for pupils benefitting from the project  
 

Target Outcome  Research method/ 
data collection 

Sample 
characteristics 

Metric used 1st Return and date 
of collection 

2nd Return and date of 
collection 

Increased numbers of pupils taking GCSE 
or other relevant progression pathways as 
a result.  

Teacher E-survey 

Sample 1=84 
respondents Sample 
2=15 respondents 
(subset of Sample 1) 

  See graphs below 

Greater coherence in pupils’ development 
of musical skills and understanding 
 
Increased confidence, creativity and 
willingness to take risks across the whole 
curriculum 

Online Pupil Survey 
24 respondents from 
1 participating 
school 

 NA  
July 2015 
See narrative below 

Pupil Focus Groups 
Two x KS3 music 
classes taught by 
TTM teachers 

 NA 
Summer term 2015 
See narrative below 

Filmed Interviews 
with Pupils taking 
part in Teacher 
Projects resulting 
from Short Courses 

13 pupils, three 
schools/projects 

 NA 
July 2015 
See quotations below 

Increase in pupil musical activity in and out 
of school, 

Teacher E-survey 

Sample 1=84 
respondents Sample 
2=15 respondents 
(subset of Sample 1) 

  See graphs below 

 
Table 12 - Pupil Outcomes for pupil comparison groups - NA 
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8.2.1  Narrative – Pupil Impact 
 
While impacts upon pupil attainment and upon attitudes to KS4 music are realistic outcomes 
of more engaging and musical teaching at KS3, both have proved difficult to measure in the 
confined timeframe available. The absence of year on year pupil attainment data for KS3 
music is explained in earlier sections of this report. Martin’s comments below highlight the 
challenge of evaluating pupil outcomes for Teach Through Music. 
 

 
Where changes to teaching were made in Spring term 2015 this would be unlikely to change 
the perceptions of music amongst Year 9 pupils before make GCSE choices. In addition, our 
baseline survey indicates that at least 25% of participating schools do not teach music in Y9 
at all, so impacts of improved teaching at KS3 will not be felt until current Year 7 and 8 pupils 
choose their Year 10 options. Furthermore, we know from Pledge Postcards collected at the 
Final Conference that, as a result of Teach Through Music, teachers intend to introduce new 
schemes of work or change assessment practices (for example) next year, so a true 
measurement of impact can only be made at later date. 
 

EXTRACT FROM INDEPENDENT EVALUATION 
 
We asked about changes to take-up of music in year 10 option groups. Again, the small 
sample has to be borne in mind, but there were mixed news here: 
 

 
 
Whilst 30.8% recorded an increase in take up – which is pleasing – this is set against 
38.5% who recorded a decrease, which is worrying, whilst a further 30.8% recorded no 
change. There are many reasons which can be ascribed to this. We know that music at 
KS4 has a historically low uptake nationally, hovering at around 7% of entrants. This 
means that group sizes will inevitably be small, and so a change of few pupils can cause 
significant sample skew. We also know that GCSE take up is fixed, and that a pupil 
taking subject A cannot therefore take subject B at the same time, all subjects cannot 
increase take up, this is an impossibility. As one teacher observed in a free text 
response: 
 

 “Many more pupils going into Year 10 would like to study music but the option 
blocks prevent it due to clashes with other creative subjects such as textiles and 
product design.”  

 
This is clearly always going to be an issue in the way the current system is operated in 
schools, not just in London, but throughout the country. With the concern shown by the 
effects of the EBacc added to the mix, it is difficult to predict what will happen to option 
groups in music, and how schools will react to this. The concern shown by teachers in 
terms of SLT interest in music may also be a factor at play here. 
 
Martin Fautley 



 
 

36 | P a g e  
 

 
Teacher Case Studies 
 
Perhaps the best form of evidence available in relation to impact on pupils are the Case 
Study Reports compiled by teachers. Teachers were asked to undertake a ‘Teach Through 
Music Project’, applying learning from the programme in their classroom(s) and evaluating 
impact. 15 Case Studies were completed. Impacts identified by teachers include: 
 

 “Pupils became more confident and more enthusiastic about singing. The classes 
generally became more comfortable with singing together”  

 

 “There was a great impact on the confidence levels of those students who delivered 
warm-ups and coached others. They found explaining how to play certain things on 
their instrument helped their understanding of how to do it themselves.” 
 

 “Groups were much more able to work in a focused manner, independently; (I 
observed) an increase in dialogue from quieter members of the group; I saw 
problem-solving skills developing/being used as students were able to assess their 
work more easily;  (My approach) encouraged students to consider ‘higher level’ 
issues e.g. balance, dynamics, and timbre.” 

EXTRACT FROM INDEPENDENT EVALUATION 
 
In our end-point survey, we asked teachers a series of questions concerning the 
differences that respondents felt had been made to their professional practice by their 
participation in TTM. This series of questions all began with the stem: “As a result of my 
participation in the Teach Through Music programme, I believe that in my school there...  
 
…will be increased Progress 8 outcomes  

 
 
…will be increased Attainment 8 outcomes  

 
The responses to these two questions is interesting. From qualitative interview data it 
seems to be the case that for many teachers full awareness of the implications of 
progress 8 and attainment 8 may not have impacted upon them yet.  
 
Martin Fautley 

Showing	all	3	responses

My	school	is	quite	forward-thinking	and	already	employs	many	of	the	aspects	that	TTM	has

focussed	on.

146201-146195-8790826

My	students	were	already	doing	all	of	the	above	prior	to	this	year,	but	being	part	of	Teach

Through	Music	has	consolidated	existing	practice.

146201-146195-8918507

I	feel	we	have	an	innovative	curriculum	quite	unlike	any	other	school,	and	we	were	already

focussing	on	a	lot	of	TTM's	core	values	-	especially	'Music	as	the	dominant	language	of	the

classroom'

146201-146195-8996113

8 This	quest ion	is	about	outcomes	for	your	school,	college,	or	academy.	These	statements	should	be	prefixed	with:
As	a	result	of	my	part icipat ion	in	the	teach	through	music	programme,	I	believe	that	in	my	school	there...

8.1 will	be	increased	Progress	8	outcomes

A	lot	more

A	little	more

No	change

A	little	less

A	lot	less

0

4		(28.6%)

10		(71.4%)

0

0

8.2 will	be	increased	Attainment	8	outcomes

8.3 is	increased	SLT	recognit ion	of	the	importance	of	music

Showing	all	3	responses

My	school	is	quite	forward-thinking	and	already	employs	many	of	the	aspects	that	TTM	has

focussed	on.

146201-146195-8790826

My	students	were	already	doing	all	of	the	above	prior	to	this	year,	but	being	part	of	Teach

Through	Music	has	consolidated	existing	practice.

146201-146195-8918507

I	feel	we	have	an	innovative	curriculum	quite	unlike	any	other	school,	and	we	were	already

focussing	on	a	lot	of	TTM's	core	values	-	especially	'Music	as	the	dominant	language	of	the

classroom'

146201-146195-8996113

8 This	quest ion	is	about	outcomes	for	your	school,	college,	or	academy.	These	statements	should	be	prefixed	with:
As	a	result	of	my	part icipat ion	in	the	teach	through	music	programme,	I	believe	that	in	my	school	there...

8.1 will	be	increased	Progress	8	outcomes

8.2 will	be	increased	Attainment	8	outcomes

A	lot	more

A	little	more

No	change

A	little	less

A	lot	less

0

4		(28.6%)

10		(71.4%)

0

0

8.3 is	increased	SLT	recognit ion	of	the	importance	of	music
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 “At the start of the project 1 student in the class was having peripatetic music 
lessons.  After the project 8 students have taken up learning an instrument and have 
been soloists in the concert for other classes.” 

 

 “They started to use and trust their ears more. Instead of ploughing on with an 
unmusical idea, they were more able to stop, reflect and change the ideas.” 

 
It is notable that many of the pupil outcomes observed by teachers relate to confidence, 
engagement and motivation. This is an important issue for Key Stage 3 music, where lack of 
motivation and engagement can be barriers to attainment. As such this is an important pupil 
outcome for us to note at this point – even if the impact on pupil attainment is more long 
term. 
 
Other pupil outcomes relate to musical quality and skills, creative confidence and ability to 
appraise and improve work independently. One teacher Case Study focused on the impact 
of making changes to assessment processes, incorporating technology: 
 

 “Students retained information from previous lessons and had a chance to listen back 
to their class work during the week.  The answers they gave in their reflections were 
much more detailed and they were able to act on this when returning to class.  They 
appeared to be more focussed and understood what they needed to do to improve.  
A number of students were talking about the work as they entered the room and 
initial conversations at the start of the lesson centred around what they wanted to 
improve and how to go about doing this.  I found that we had more ‘music’ making 
time in class and the quality of the performances also improved.”   

 
Despite Ofsted advice to the contrary, some music teachers are still required by their school 
to record attainment in the form of NC Levels. While the validity of these level outcomes is 
contested, two teachers attributed improvements in rates of attainment to their Teach 
Through Music project. 
 

 “Overall, the levels that pupils achieved through this project gradually increased from 
unit to unit, with more pupils achieving at the higher levels by the end than at the 
start, and more top end levels being awarded than I’ve ever given in my teaching 
career. However, they were also far more wide spread as the project went on, 
whereas at the start pupils achieved between 5a-7c, after the first cycle they 
achieved 5b-8c and then after the final cycle they achieved 5c-8a.” 

 
Direct pupil feedback 

EXTRACT FROM INDEPENDENT EVALUATION 
 
We have known for a while, certainly at least since Cordingley et al (2003)1 that the 
simple mapping of teacher CPD through to pupil outcomes is not a linear process. More 
recently, Hattie noted that: 
 
“One of the difficulties with reviews of professional development is that the outcomes 
seem to be more about changes in the teachers, and not the impact of professional 
development on student outcomes.” 
 
Nonetheless, Hattie awards CPD one of his effect size ‘barometer’ figures of 0.62, 
showing that in his analysis it has a high impact upon student learning. Bearing all this in 
mind, and assuming the usual caveats about Hatties’ statistical issues, nevertheless, it is  
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Teach Through Music visited 4 participating schools to create short films focusing on 
changes made to teaching and assessment practices. The following quotes from interviews 
with pupils capture some of their experiences. 
 

“I think we’re more independent now, that’s definitely a change we’ve had. We’ve 
been working in groups, but you can all still input your ideas … for the first time we’ve 
actually done work on our own, so had complete individuality with our music in that 
way – cause, you get to be, more you, and you get to put your ideas more in than 
you would normally” (Listen Imagine Compose case study) 
 
“They’re really good, they help us advance further and help us to challenge ourselves 
and become better at what we do” (Pupil Interview, Assessment Case Study) 

 
8.3 Wider System Outcomes  
 
Changing perceptions of music amongst School Senior Leaders 
 
While changing perceptions of or attitudes to music amongst School Senior Leaders was not 
originally an objective of Teach Through Music, it became a key issue of debate. This is a 
well-recognised challenge in the music education sector that has proved intransigent. 
“Provide sufficient curriculum time for music” and “strengthen senior leadership of music in 
schools” were priorities of the Ofsted triennial report Music in Schools: wider still, and wider 
(Ofsted 2012). In Music in schools: what hubs must do (Ofsted 2013), Ofsted reported that 
 

“It was common for music teachers, in primary and secondary schools, to be led by 
line managers whose knowledge of music and music education was very limited. It 
was rare for senior leaders to be able to challenge the music teachers about the 
quality of their teaching or the curriculum. This often led to weak practice” 
 

Teach Through Music teachers frequently reported that lack of priority, understanding and 
support for music within their school impacted upon their teaching. Carousel timetables, 
over-complex and inappropriate assessment processes and the reduction of KS3 music from 
three to two years were commonly cited as problems.  
 
This wider school context provided a real constraint on the potential for Teach Through 
Music to lead to improved outcomes for pupils, the programme sought to explore how CPD 
and support networks could help teachers to advocate for music in their school. This led to 
contentious debate. In some instances, teachers seemed disinclined to engage actively in 
CPD as they feel that the prevailing educational climate will prevent them from making 
changes to their teaching. In others, teachers feel angry that music specialist CPD is seen  

pupil learning. From the pupils’ own response, gained through focus groups and online 
survey, we can note that when asked about changes they had noticed in recent music 
lessons, KS3 pupils responses included: 
 

 More practical work 

 We use keyboards a lot more 

 There is a lot more freedom in composition and more practical work 
 
Again, this is a small sample, but this backs up the notion of the importance of TTM as a 
change agent in teaching and learning systems in London.” 
 
Martin Fautley 
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Table 13 – Wider System Outcomes 
 

Target Outcome  Research method/ data 
collection 

Sample 
characteristics   

Metric  1st Return and date of 
collection 

2nd Return and date of 
collection 

Foundations are laid for a 
KS3 Music Centre of 
Excellence in London – to be 
defined through the process 
of realising and evaluating 
the programme 
 

Minutes of TTM Steering 
Group Meetings relating to 
Legacy Planning 

NA NA NA Partnership AWAYDAY 
25 Feb 2015 
 
Final Steering Group 
Meeting 23 Sept 2015 

Debrief & Legacy Planning 
workshop with TTM Fellows 

NA NA NA Planned for 18 Oct 
2015 

Webpage (hosting legacy 
resources) 

NA NA NA To be complete by 31 
Dec 2015 

Cultural institutions are more 
aware of how to contribute to 
the London Curriculum and 
work in closer partnerships 
with schools 
 

Cultural Partners Workshop  
(notes) 
 
Cultural Partners end of 
programme e-survey 

17 attendees from 16 
cultural organisations 
 
5 responses (19% of 
participating 
organisations) 

NA Workshop: 
26 March 2015 

E-Survey: 
Sept 2015 

Schools and teachers and 
more able and more 
motivated to initiate, develop 
and sustain networks and 
partnerships between 
schools, and between 
schools and music hubs, 
cultural organisations and 
HEIs, with the aim of further 
developing music specific 
pedagogy 
 

Teacher End Point Survey 
 

Sample 1=84 
respondents Sample 
2=15 respondents 
(subset of Sample 1) 

NA Baseline survey, Oct 
2014 
 
See report below 

End Point Survey, July 
2015 
 
See report below 

Inspire Event Feedback 
Questionnaire – London’s 
Cultural Offer 

18 attendees out of 
51 (35%) 

NA NA 100% of attendees felt 
that the event had 
“improved my ability to 
connect to London’s 
Cultural Offer” a little 
(30%), well (55%) or 
completely (5%) 
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as a solution to problems in music teaching, when they see lack of value and understanding 
amongst school senior leaders, and in wider education policy, as being the cause.  
 
Our approach to CPD focused on supporting teachers to develop individual, musical 
solutions, within a context in which they may face significant limitations. In the early stages 
of the programme, Teach Through Music events appeared to become a forum for the 
sharing of negative experiences. However, this dynamic gradually shifted towards solution 
finding and a sense of empowerment through community. 

 

EXTRACT FROM INDEPENDENT EVALUATION 
 
The next series of responses (from our end point survey of teachers) are concerned with 
SLT understandings of music. “As a result of my participation in the Teach Through 
Music programme, I believe that in my school there.. 
 
…is increased SLT recognition of the importance of music  

 
…is increased SLT support for the teaching and learning of classroom music  

 
…is increased SLT support for our extra-curricular music  

 
…is an increased sense of school pride in music 

 
 

8.7 is	an	increased	sense	of	school	pride	in	music

A	lot	more

A	little	more

No	change

A	little	less

A	lot	less

2		(14.3%)

6		(42.9%)

6		(42.9%)

0

0

8.8 an	increased	posit ive	contribut ion	to	the	community

8.a Again,	if	you	wish	to	comment	further	on	any	aspect	of	this	quest ion,	pelase	do	so	here.

Showing	all	3	responses

Music	has	quite	a	high	profile	in	the	school,	but	is	there	is	a	general	lack	of	appreciation	from

SLT.

146201-146195-8790826

Although	TTM	has	had	a	significant	impact	on	my	teaching	and	student	experiences;	giving	me

the	opportunity	to	network	and	reflect	on	my	practice,	I	still	feel	that	SLT	support	and

understanding	of	my	commitment	to	this	programme	has	not	been	fully	acknowledged.	It

would	be	great	to	get	more	SLT/headteachers	involved.

146201-146195-8892613

Being	involved	in	TTM	has	given	the	school	more	exposure,	highlighting	the	work	we	are

doing,	and	we	have	definitely	been	able	to	engage	with	new	organisations	as	a	result	of	TTM

146201-146195-8996113

9 From	September	this	year	(2015),	does	the	number	of	people	teaching	music	in	your	department	increase	or
decrease?	This	is	in	terms	of	Full-t ime	equivalent	staff	(FTE)

9.1 Does	your	staffing	change	from	9/15
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Martin’s survey demonstrates that Teach Through Music had some impact on the way music 
is viewed in schools within a small sample group, but there is much more work to do in this 
area. It is notable that the schools in which Teach Through Music has had the greatest 
impact on school culture and practices have been those where teachers have had the 
greatest support from senior leaders. However, there are examples where teachers have 
reported that their involvement in the programme has led to greater recognition for them in 
their school and beyond. 
 

 “Feedback from SLT and internal ofsted links have been very positive. The work will 
also be developed to meet the needs of ‘Best Work’ –a whole school policy.” Teacher 
Case Study 
 

 “I have shared the ideas I’ve learnt from Making Music in the Moment with my 
colleagues at school and in my (Music Hub) network meetings.“ Teacher Case Study 
 

 “The Head of Music observed me teaching this class during the research project with 
a specific focus on provision for SEN pupils. I received a ‘good with outstanding 
features’ for this, and she was particularly interested in the diaries that (two pupils) 
are keeping. I have now passed on to the SENCO the template I used so she can 
alter it to distribute to the wider school staff for use with any pupils where they feel it 
might be useful.” Teacher Case Study 

 
Capitalising on London’s rich cultural resources 
 
Teach Through Music set out to engage not only schools but London’s cultural 
organisations, music hubs, musicians and independent educationalists. Our aim was to 
connect teachers to expert subject knowledge while enhancing the effectiveness of the work 
of those who support or contribute to curriculum music in schools.  
 
26 organisations signed up as official Cultural Partners to the programme (see Appendix 5) 
and in total 64 individuals from 35 organisations attended Inspire events. Cultural 
organisations of all sizes took part, from small charities to world renowned orchestras, and 
participants included staff from national bodies such as Arts Council England, Association of 
British Orchestras and two awarding bodies. 
 
A workshop held at the beginning of the project captured the aspirations of cultural 
organisations, and supported our decision to include them in the programme: 
 

Although there are some positive responses here – and the small response size needs to 
be taken into consideration – nonetheless there persists a general feeling that music is 
often undervalued by school SLTs. This perception was commented upon by two 
teachers in a free-text response: 
 

 “Music has quite a high profile in the school, but is there is a general lack of 
appreciation from SLT.” 

 “Although TTM has had a significant impact on my teaching and student 
experiences, I still feel that SLT support and understanding of my commitment to 
this programme has not been fully acknowledged. It would be great to get more 
SLT/headteachers involved.” 

 
Martin Fautley, Independent Evaluator 
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 “We have real difficulty in engaging with KS3 – this seems like a great opportunity for 
teachers but also for organisations” 

 

 “Teach Through Music is an opportunity to learn more about what schools want and 
deepen engagement with teachers” 

 

 “Dialogue; developing content with teachers. Allowing teachers to influence what our 
organisations provide” 

 

 “Learning via the Online Portal; Sharing project outcomes; Learn from each other 
with potential to join up our offer” 

 
The London’s Cultural Offer Inspire Event (02 Feb 2015, Southbank Centre) – focused on 
the role of partnerships with cultural organisations within KS3 music. This event highlighted 
endemic challenges that limit such partnership work - namely that cultural organisations find 
communicating with and securing interest from schools particularly difficult at KS3, and that 
teachers lack capacity to navigate the myriad offers of cultural organisations. The 
importance of working in partnership with schools and longer term relationships was 
articulated and both teachers and cultural organisations called for a more long term central 
communication point. Worrying, a number of organisations reported, anecdotally, that their 
Learning Programmes offer very little for KS3 music, that they have recently or soon plan to 
further reduce their KS3 offer, due to lack of take up by schools.  
 
Feedback from Cultural Partners and Teachers indicates that the programme allowed both 
to re-engage and start the process of developing solutions to these problems 
 

 “Just being part of the project has helped force work at KS3 level up the agenda for 
us in general. It has also helped to reassure us that there is appetite from teachers to 
engage, where the obstacles to them doing so in the past has perhaps made us 
nervous of trying. The reiteration of where the main difficulties are through TTM 
events has also been helpful and encouraged us to look for ways to help get around 
these, though sadly none of it is really new information, the same issues seem to 
reappear time and time again.”   Cultural Partner, End Point Survey 

 

 “(I will take away from the Inspire Event) an awareness of importance of connections 
outside the school environment in stimulating learning for students” School Teacher, 
Inspire Event Feedback 

 

 “Arts projects designed for schools need to be designed with schools (I knew that, 
but it’s always good to be reminded of the importance of pre-planning and long run-
ins for projects).” Cultural Partner, Inspire Event Feedback 

 

 “(Teach Through Music has shown us that) we need to concentrate on meaningful 
partnerships with schools as well as developing a strong 'off the shelf' offer.” Cultural 
Partner, End Point Survey 

 

 “I will work towards developing our CPD programme in response to the ideas shared 
today, including enabling networking across borough boundaries and devising the 
programme with a more long-term view, i.e. not delivering one-off sessions.” Cultural 
Organisation, Conference Pledge 
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Artist Collaborations 
 
Artist Collaborations were an aspect of training only open to Fellows. Based on a needs 
analysis, Fellows were matched with specialist musicians identified in collaboration with 
cultural partners. Two sessions for the Fellow and Artist to work together were funded, one 
to be one to one, one with the option of co-delivering classroom activity.  
 
These collaborations are only just completed and have not yet been fully evaluated. 
However, early indications are that these have been a rich and highly targeted learning 
experience, and relatively cost effective. The high proportion of planning/skills sharing time 
in relation to classroom activity appears to promote the creation of valuable legacy, in terms 
of empowering teachers. The learning was two way, with some artists reflecting that they 
had not understood the musical skill level of teachers and the potential for a more 
collaborative approach.  
 

 “Just had the final session with Mary. Very useful again with checking up on my own 
vocal health before discussing approaches to tackling typical problems (dealing with 
leaps, unvoiced consonants, consistency of breath support). We looked then at Into 
the Woods and specific audition ideas, then rehearsal planning and warming up the 
company. It was useful to discuss too how to deal with young people and rehearsals, 
fostering a professional approach from the start (recording etc). Thanks again, and to 
Mary!”  Email from Fellow on collaboration with Mary King 

 
New networks  
 
Overwhelming, the message from teachers during Teach Through Music was that they 
placed huge value on opportunities to meet, share experiences with and feel part of a pan-
London community of practice. Although local networks already exist in many boroughs 

EXTRACT FROM INDEPENDENT EVALUATION 
 
We asked next about some of the core aims of TTM 
 
“As a result of my participation in the Teach Through Music programme, I believe that in 
my school there.. 
 
…are more partnerships with music organisations that support the music curriculum  

 
 
This shows that the intention of reaching out to London music organisations has been 
effective. This aspect was commented on in one of the teacher free-text responses: 
 

 “Being involved in TTM has given the school more exposure, highlighting the 
work we are doing, and we have definitely been able to engage with new 
organisations as a result of TTM” 
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under the auspices of Music Hubs, the value of sharing practice across borough boundaries 
was frequently expressed. Examples of feedback from our Final Conference exemplify this 
 

 “It was a great chance to meet music practitioners from all boroughs of London so 
the networking was great.” 
 

 “Join the conversations online & in other networks – this is just the start” 
 

 “We need to join forces across dance and other performing arts to combat challenges 
facing arts at KS3 & in schools more widely. 

 
It is too early to know whether networks will prove to be sustainable in the longer term, but 
there is some indication that this may emerge. In Greenwich, for example, the music hub has 
appointed a Teach Through Music Fellow to lead on facilitating practice sharing between 
secondary schools, who could be a link to similar initiatives in other boroughs.  
 
Legacy for London and beyond 
 
Alongside direct impact on participating London teachers, Teach Through Music set out to 
gain knowledge, understanding and experience of the CPD needs of teachers, and share 
this in the music education sector nationally.  
 
Legacy outcomes for the programme will be complete in coming months and include 
 

 Reports by Prof Martin Fautley (Birmingham City University) and Dr Alison Daubney 
(University of Sussex) evaluating the Music Excellence London and disseminating 
new intelligence about KS3 music teaching and the CPD needs of KS3 music 
teachers. 
 

 3 x 10 min Teach Through Music Films, capturing teachers in conversation about 
factors impacting upon their teaching, changes they have made and the impact on 
pupils. These are designed to stimulate discussion relating to KS3 music in Music 
Hub Network Meetings and will be disseminated across the UK 
 

 Examples of Teacher Case Studies 
 

 Resources arising from Short Courses (relating to the pedagogy of composition, 
improvisation and singing for example), co-owned with partner organisations and 
disseminated through national networks 

 
These resources provide the foundations for legacy projects that respond to the clearly 
demonstrated need for music teacher networks that overcome isolation. Our legacy plans 
focus on facilitating the sharing of practice across borough boundaries and continued 
empowerment of teachers through support networks and advocacy. TTM partners are in 
discussion with Music Mark (lead partners in the Peer-to-Peer LSEF programme) to develop 
shared legacy plans. 
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8.4 Impact Timelines 
 
As evidenced above, teachers have reported impacts on their teaching immediately, and 
indicated that they foresee more to come. This is as expected. 

 

Some immediate differences in pupil experience became evident as a result of Teacher 
Projects, in Spring and Summer term. We expect a wider range of impacts on pupils in the 
new school year, as a result of revised curricular and assessment practices. Measurable 
hard outcomes such as changes in pupil attainment and KS4 may take up to 2 years to 
emerge, and may be obscured by wider circumstances. This is as expected, although the 
delayed start of the programme means that impact on pupils that might have been evident 
by now have not been seen. 

 
 
 

EXTRACT FROM INDEPENDENT EVALUATION 
 
We know from a range of research that short-term impacts from CPD can be seen almost 
immediately. The concern with TTM was to build on the immediacy of this short-term 
impact in order to try to produce systemic change.  Evaluation shows evidence of the 
longer-term changes that were developed by teachers as they wrote and re-wrote their 
existing schemes of work, developed new ways of assessing, and redesigned their 
modalities for working on progression.  
 
Martin Fautley, Independent Evaluator 
 

EXTRACT FROM INDEPENDENT EVALUATION 
 
TTM is clearly not alone as a single-subject focus during the course of this intervention. 
The concerns of music teachers relating to system-wide developments tended to 
coalesce around issues of senior leadership team (SLT) awareness, and suitability for 
extant whole-school processes and procedures being suitable for the arts in general, and 
music in particular. For example, feedback from Inspire Events on assessment included 
these specific comments aimed directly at SLTs: 
 

 If this session was given again I would…drag a member of the SLT along 

 Arguments to take to SLT on why music assessment should be different to other 
subjects and what Ofsted want to see 

 ideas to take to management/SLT to support my cause 

 discussion of … how we can get round the SLT – we all have to work within those 
confines & academies tend to pretend we don’t! 

 
Given this background it is useful to report that TTM empowered many teachers to 
challenge whole school policies. Indeed, in one school the music staff were tasked with 
revisiting the assessment policy of the school; in others the learning from TTM 
empowered teachers to develop their own teaching, learning, curriculum, and 
assessment materials. This happened somewhat sooner than had been expected.   
 
Martin Fautley, Independent Evaluator 
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We expected wider school outcomes to take longer to emerge than they have. However, it is 
likely that impacts are most evident amongst actively supported teachers in schools who 
have embraced change. In other schools it may take some years for differences within music 
departments to have influence on wider school thinking. 

 
We expect impacts to be long term and will be significantly enhanced where networks 
between teachers can be maintained. Much of the impact of Teach Through Music can be 
ascribed to the empowerment and motivation of teachers who previously felt isolated or 
unable to overcome barriers to more musical teaching. Such change may be extremely 
powerful, but will also easily by undermined by education policies that dis-incentivise schools 
from prioritising quality of teaching and learning in music.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“(I will) work towards developing our CPD programme in 
response to the ideas shared today, including enabling 
networking across borough boundaries and devising the 
programme with a more long-term view, i.e. not delivering one-
off sessions.” 
 
Cultural Partner Pledge, Final Conference  

EXTRACT FROM INDEPENDENT EVALUATION 
 
The developments in a number of short courses have led to the establishment of links 
where hitherto none had existed. It is also the case that a number of teachers are in the 
process of starting Masters level courses at London HEIs in order to further their 
investigations of their own professional practice as a direct result of having undertaken 
TTM. 
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Reflection on overall project impact  
 
Project impact in relation to the aims of LSEF 

 
Teach Through Music has focused on investment in subject-specific teaching methods and 
pedagogy. While it has not been possible to fully assess impact on pupil attainment at this 
stage, there are good early indications of positive impacts on student confidence, motivation 
and engagement in musical learning. 
 
The programme has confirmed the value teachers place on subject specific CPD, networks 
and support from ‘subject experts’. Teachers feel this has made ‘considerable difference’ to 
their KS3 music teaching and supported them to facilitate high quality practical music making 
by pupils in the classroom. 
 
While music is not a ‘priority subject’, support from the London Schools Excellence Fund has 
contributed to some music specialist teachers developing their role and visibility in schools, 
contributing to wider school practices. Moreover, the programme has demonstrated how the 
prioritisation of other subjects has proved damaging to areas of the national curriculum such 
as music. This has increased the need for subject specialist CPD to empower music 
teachers to advocate for musical approaches to learning in an environment where these are 
not well understood. 
 
While not originally an anticipated outcome for Teach Through Music, the objective that 
Secondary School Senior Leaders become more informed in relation to issues of musical 
learning at KS3 was added to our Theory of Change in Jan 2014 in response to the Ofsted 
Report What Hubs Must Do (Ofsted 2013). This objective was not achieved, due to 
continued difficulties in establishing effective dialogue with Head Teachers but is now being 
addressed but the London Music Champions initiative which, like Teach Through Music, 
forms part of the Mayor’s London Music Pledge. 
 
Teacher feedback evidences the importance of networks that connect music teachers 
beyond borough boundaries to a wider community of practice and body of knowledge or 

The London Schools Excellence Fund (LSEF) is based on the hypothesis that investing 
in teaching, subject knowledge and subject-specific teaching methods and pedagogy will 
lead to improved outcomes for pupils in terms of attainment, subject participation and 
aspiration. 
  
The aims of the Fund:  
I. Cultivate teaching excellence through investment in teaching and teachers so that 
attention is re-focused on knowledge-led teaching and curriculum. 
II. Support self-sustaining school-to-school and peer-led activity, plus the creation of 
new resources and support for teachers, to raise achievement in priority subjects in 
primary and secondary schools (English, mathematics, biology, chemistry, computer 
science, physics, history, geography, languages). 
III. Support the development of activity which has already been tested and has some 
evaluation (either internal or external), where further support is needed to develop the 
activity, take it to scale and undertake additional evaluation.  
IV. In the longer term, create cultural change and raise expectations in the London 
school system, so that London is acknowledged as a centre of teaching excellence and 
its state schools are among the best in the world. 
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expertise. More work is needed, with music hubs and other agencies, to establish whether 
such networks can become self-sustaining. Our experience has supported our belief that 
music hubs, freelance musicians and cultural organisations play an important role in this 
wider ecology and could be further capitalised upon as a resource to support KS3 music. 
 
An underlying assumption of LSEF has been that schools would take up the offer of high 
quality, free CPD for their staff where this is available. Teach Through Music has challenged 
this assumption, in music at least. The intensive and ambitious intervention supported by 
LSEF has been at odds with the capacities of schools to engage and the workloads of 
teachers. Longer term investment in subject specific CPD is needed. 
 
The extent to which Teach Through Music has galvanised support for KS3 music in the 
wider sector has been considered a positive outcome of the programme. As said by a 
steering group member (and Head of Music Education Hub) - “teachers really appreciate the 
fact that it has really put KS3 music on the map”. Perhaps the most important outcome of 
Teach Through Music has been the empowerment of teachers through connection with 
others, sharing of practice and the overcoming of isolation. As such, the programme has 
been a significant first step and necessary pre-curser to a change of culture and practice in 
schools.  
 
Project Impact in relation to Theory of Change 
 
Where evidence is available, there is good indication that Teach Through Music met the 
intended outcomes in our Theory of Change. However, some of the assumptions with regard 
to ways teachers would engage with the programme proved to be inaccurate. This is not 
highly surprising, given that this approach to CPD was largely unprecedented. Our improved 
understanding of the capacities of teachers to engage, what they value and their ability to 
rapidly assimilate learning into changes in classroom practice is valuable intelligence to 
share with the sector. 
 
LSEF Meta Evaluation Theme 1:  
Use of hub models of delivery (including those using inter-school networks, peer-to-
peer support etc.) 
 
The findings of Teach Through Music demonstrate the importance of peer learning and 
relationships between music specialist teachers from differing schools. This was an 
important aspect of the programme and valued by teachers. However, teachers also placed 
particular value on interaction (particularly two-way conversations) with ‘experts’ such as 
renowned thinkers, researchers and writers in specialised fields. The role of Fellows in 
providing peer coaching was not appreciated and it seems that teacher instigated two-way 
peer learning relationships were the most valued. Teachers were, on the whole, confident to 
partake of and personalise learning from a range of opportunities, without the need for 
individual guidance and support. 
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LSEF Meta Evaluation Theme 2: 

Work with Higher Education Institutions (HEI), Subject Associations and employers 

 
Teach Through Music has benefitted from leadership from within the Higher Education 
sector, with three HEIs amongst core partners. The expertise of Trinity Laban Conservatoire 
of Music & Dance, University of Greenwich and Guildhall School of Music and Drama played 
an important part in curriculum design, drawing on understanding of adult learning and the 
attributes of postgraduate learners as well as specialised areas of subject knowledge. The 
experience of University of Greenwich and Trinity Laban as an Initial Teacher Education 
partnership was also of benefit, providing knowledge and experience of the relationship 
between ITE, professional practice and the CPD needs of teachers. 
 
HEIs and leading cultural organisations within the partnership have supported Teach 
Through Music to draw on professional networks that made world class expertise available 
to London schools. Staff from other HEIs both within and beyond London contributed to 
Inspire events, alongside inspirational musicians, TTM Fellows, KS3 teachers, Music 
education hubs and cultural organisations. It is important to emphasise that the role of HEI in 
this CPD context has been to facilitate learning through the sharing of expertise within a 
wider community of practice – not to draw solely on any one institution’s own staff or way of 
thinking. That said, the partnership developed a clear ethos that shaped the programme and 
drew on synergies between partners. 
 
The outcome for Trinity Laban, as lead partner, has been hugely valuable learning about the 
relationship between music in schools, our mission to widen participation in music education 
and design of our own HE programmes. Teach Through Music will undoubtedly lead to the 
evolution of our ongoing role in music teacher CPD. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“Continue to make assessment more musical, more whole-
class playing and more opportunities to perform and make 
musical links outside the classroom.” 
 
Teacher Pledge. Final Conference 
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Value for Money  
 
10.1 Apportionment of costs   
 

Broad type of activity  Estimated % project activity £ Estimated cost, including in 
kind 

Producing/Disseminating  
Materials/Resources 

5% £24,504 

Teacher CPD (face to 
face/online etc) 

28% £107,932 

Events/Networks for Teachers 21% £133,367 

Teacher 1:1 support  7% £24,922 

Events/Networks for Pupils 0% £0 

Programme design & planning 7% £23,138 

Marketing & Communications 21% £48,271 

Evaluation 8% £31,563 

Legacy Planning 3% £5,685 

TOTAL 100% £399,985 

 
As patterns of recruitment and participation  became clear, we reallocated resources to face 
to face CPD, events, and legacy materials and away from 1:1 support and online activity. 
The expenditure therefore feels appropriately balanced.  
 
10.2 Commentary on value for money 
 
Teach Through Music has been high cost as a CPD programme. This reflects the challenge 
of attempting to establish a culture of subject specialist CPD where none existed and of 
bringing together KS3 music teachers from across London, where infrastructure was lacking. 
High costs were associated with the level of project management and communications 
needed to mobilise so many teachers, schools and partner organisations within a tight 
timeframe, and where teacher isolation and disconnection from wider communities of 
practice were endemic. Some aspects of the programme – such as the VLE – were 
experimental due to the innovative nature of the programme. The commitment and flexibility 
of partners allowed us to develop and adapt our offer and achieve best use of resources. 
 
While costs were high, both our independent evaluator, and teachers, comment on the 
quality of the CPD offer. This was a programme that aimed to achieve impact through a time 
limited but high quality intervention – promoting excellence in music teaching through access 
to excellent resources, thinkers and musicians. In kind contributions from a wide range of 
partners have enhanced both value for money and quality, providing access to world class 
arts venues and artists.  
 
It is clear from our evaluation, however, that the limited schools and teachers lacked the 
capacity to take up CPD or engage fully in the learning process within the timeframe 
available, due to workload and competing priorities. Better value for money, in terms of 
impact and engagement, would have been achieved by investing the same level of resource 
over a longer period. This would be likely to lead to a larger number of benefitting teachers, 
more in depth learning, more meaningful evaluation and clearer learning outcomes for the 
sector. 
 
Now that a community of practice has been established, any legacy project(s) will have 
lower set up and communications costs. As such, the ‘value for money’ achieved through 
LSEF investment will only become apparent over time.  
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It is important to acknowledge the significant contribution to the programme of all five core 
partners – Sound Connections, Barbican/Guildhall School of Music & Dance, Trinity College 
London, University of Greenwich and Trinity Laban Conservatoire of Music & Dance. The 
work, thinking and resources that each contributed extended well beyond that included in the 
budget. It is difficult to place a specific value on such expertise and good will, but without 
them, the programme would not have been possible. 
  
10.3 Value for money calculations  
 
NA 
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Reflection on project delivery 
 
11.1 Key Enablers and Barriers to Achievement 
 
A World Class Partnership 
 
Teach Through Music brought together a new partnership of ‘world class’ music education 
organisations, working together in support of KS3 music teachers in response to a call from 
the Mayors Music Education Taskforce. A Case Study of this partnership has been created 
as part of a Cultural Enquiry by Kings College London and the BBC (Ellison 2015). 
 
The forming of this partnership was a key enabler for Teach Through Music. A programme of 
this nature had not existed before and partners recognised that, while all had expertise and 
resources to offer, none had capacity to deliver such a programme alone. Our combined 
reputations for artistic quality, sector awareness and educational expertise have been 
important in securing the trust and commitment of teachers.   
 
Funding & Timeline 
 
Lack of CPD for music teachers is a widely recognised problem identified by both Ofsted and 
the National Plan for Music Education. The ability of self-employed musician-teachers to pay 
for CPD and perceptions of the willingness of schools to buy into CPD are barriers to 
potential providers. Funding from LSEF has enabled us to make the case for subject specific 
CPD, explore what works and share learning. 
 
While funding was a key enabler, the constrained funding timeline and delayed funding 
decision were also limitations. Our original 2-year plan (01 Sept 2013 – 30 Sept 2015) was 
ambitious and the delay of funding decision to 30 Nov 2013 led to the loss of 50% of our ‘set 
up’ time. The result has been a number of unavoidable weaknesses in project delivery. 
 
Music Excellence London 
 
The funding of two KS3 music programmes by LSEF allowed for significant resource to be 
dedicated to this important issue, with alternative programmes providing the opportunity to 
test more than one approach. Teach Through Music and Peer to Peer have worked closely 
together to share learning and co-ordinate communications under the banner Music 
Excellence London, with support from the GLA.  
 
While, overall, a success, the existence of two programmes presented some challenges in 
the early stages of set up. Some Music Hubs – who were an important conduit of information 
to schools and teachers – reported feeling confused and unable to answer questions about 
the differences between programmes. Teacher beneficiary targets were calculated on the 
assumption that only one music programme would be funded and, as such, teacher 
participation numbers may be considered a particular success.  
 
Capacity of schools & teachers to engage  
 
By far the greatest impediment to Teach Through Music has been the capacity of schools 
and teachers to engage. While some schools have whole heartedly supported teachers to 
make the most of the unique offer of free, high quality CPD, overall our experience has 
confirmed significant barriers to take up. 
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Music Teacher Workload 

 
In delivery, the problem of teacher workload impacted in the following ways: 
 

 50% of teachers lacked capacity to complete enrolment process for full programme  

 High levels of lateness/non-attendance at twilight CPD sessions due to being ‘unable 
to get away’  

 25% failure to attend rate for Inspire events 
 
Lack of value placed on subject specific CPD 
 
Teach Through Music offered £190 to fully enrolled teachers as a contribution towards cover 
costs. While teachers unable to attend events often cited teaching cover as a barrier to 
taking time out for CPD, only 35% of teaching cover funds have been claimed by schools. 
From this we conclude that it is not the cost of teaching cover, but the availability of cover 
staff, the impact on pupils or simply a lack of recognition that music specialist teachers need 
music specialist CPD that is a barrier to participation. 
 
In one instance we were contacted by two teachers, at the same school, who had not taken 
part in any subject specialist CPD for the five years they had worked there. They had been 
informed that their school could not support them to attend an Inspire Event due to the cover 
costs. We therefore made a payment towards their cover costs to support them to attend. 
Meanwhile, some of our most active teachers were supported by their school to attend up to 
7 events. Some were from schools where music is valued highly. For others this was not the 
case but senior leaders placed value on the availability of high quality CPD. These polarities 

EXTRACT FROM INDEPENDENT EVALUATION 
 
In the final survey we asked about changes in staffing. Worryingly 14.3% of respondents 
(again, of an admittedly small number of respondents) said that their staffing in the 
academic year 2015-16 was decreasing: 

 
Allied to recent media coverage of the numbers of school teachers leaving the 
profession, and that music is on the Government’s list of shortage subjects for ITE, we 
may be heading for a problem in the not too distant future.  
 
One teacher commented on an issue we observe elsewhere, that staffing are predicated 
on teaching time, and does not take extra-curricular music making into account: 
 

 “The school has had the option to expand the music department for September 
2015, but only considers the timetable not the potential for additional extra-
curricular activities.” 

 
We also know from the recent media coverage that teacher workload is a serious issue 
for many. As music teachers voluntarily take on much unpaid contact time with the pupils 
for extra-curricular music making, this again has the potential to be a cause for concern.  
 
Martin Fautley, Independent Evaluator 

Increases	by	more	than	1	FTE

Increases	by	up	to	1	FTE

No	change

Decreases	by	up	to	1	FTE

Decreases	more	than	1	FTE

0

0

12		(85.7%)

2		(14.3%)

0

9.a If	you	wish	to	comment	on	staffing	changes,	please	do	so	here

Showing	all	4	responses

I	will	be	the	only	full-time	member	of	staff,	with	the	other	on	0.6 146201-146195-8790604

The	school	has	had	the	option	to	expand	the	music	department	for	September	2015,	but	only

considers	the	timetable	not	the	potential	for	additional	extra-curricular	activities.

146201-146195-8790826

One	member	of	our	staff	is	leaving	to	take	up	responsibility	at	another	school.	He	is	being

replaced	by	a	Schools	Direct	student.

146201-146195-8892613

5	teacher	department	down	to	4 146201-146195-9133485

10 From	September	this	year	(2015),	does	the	number	of	lessons	per	week	change	for	music	classes?

10.1 Change	in	t ime	for	Year	7

10.2 Change	in	t ime	for	Year	8
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demonstrate the very different attitudes to music specialist CPD among senior leaders and 
how these were a key enabler or barrier to the programme achieving its outcomes. 
 
Whole School INSET v. Subject Specialist CPD 
 
In a context in which schools wish to limit ‘time out of teaching’, much CPD takes place in 
the form of whole school INSET. While this is clearly an important part of school 
development, in some cases, INSET requires music teachers to apply whole school 
approaches, developed for other subjects, to musical learning.  
 
A significant focus that emerged during TTM was the need for support to teach musically 
while working within the constraints of whole school policies. Many music teachers felt they 
were disempowered from advocating for differing approaches in music where this might 
improve musical learning. The isolation of music teachers in small departments has left them 
ill equipped to draw upon alternative models or propose musical solutions to whole school 
priorities. It might be considered, therefore, that whole school INSET can, in some instances, 
increase the need for subject specialist communities of practice.  
 
For subject knowledge and subject specific pedagogy to improve in music, the case for 
subject specialist CPD needs to be made to school senior leaders. 
 
Lack of value for music  
 
Underlying the above is the extent to which, in the current educational environment, schools 
place value on high quality music teaching and learning. Dominant topics of debate amongst 
teachers at TTM events and online have related to systemic barriers to musical teaching; 
lack of support and understanding amongst senior leaders, lack of priority for music as a 
subject in school, and issues of timetabling, resource, workload and capacity that arise from 
these. This issue is well documented by Ofsted. 
 
11.2 Management and Delivery Processes 
 
Partnership and Governance 
 
While Trinity Laban as lead partner retained executive responsibility for delivery of TTM, 
oversight was undertaken by a Steering Group and design and direction by a Curriculum 
Development Group (see Appendix 6 for membership). Project management was shared 
between Trinity Laban and Sound Connections with other partners contributing to specific 
events and short courses.     
 
The Steering Group judged this arrangement to have worked well. The project benefitted 
significantly from the depth and range of knowledge and expertise amongst partners who all 
contributed to shaping the programme. Partners felt clear about their roles and what was 
expected of them. A significant commitment of time was required from steering and 
curriculum groups in the early stages but thereafter termly meetings felt appropriate.  
 
On reflection the steering group felt that it would have been beneficial to have 
representatives from amongst school senior leaders and school improvement teams within 
its membership. This may have helped address ongoing problems in communicating with 
schools, securing support from senior leaders and gaining access to evaluation data. 
 
Staffing  
 
See Appendix 6 for programme personnel.  
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Project Management Capacity 
 

Delivery of the programme was significantly more demanding of project management time 
than originally anticipated. This was as a result of 

 

 Reduced project set up time due to delayed funding decision 

 Challenge of communicating complex message re Music Excellence London 

 Data collection and evaluation requirements 

 Intensive ongoing support needs of teachers 
 
Budget was reallocated, to some extent, to resource project management and direction and 
both managing partners contributed significant in kind support. 
 
Late appointment of Programme Supervisor 
 
Recruitment of the Programme Supervisor – a key role in co-ordinating Fellows, teacher 
learning experiences and the online portal – was delayed amidst the urgent need to 
establish communications frameworks for Music Excellence London. As a result, the Project 
Director undertook the role of Programme Supervisor during the design and launch phase of 
the programme. Keith Evans, Programme Leader for the Secondary Music PGCE at 
University of Greenwich, was seconded to the role of Programme Supervisor from Autumn 
2014 and made a valuable contribution to the programme. However, his lack of involvement 
in early planning, and the timing of induction and handover was not ideal and led to some 
lack of clarity and consistency at times.    
 
Communications 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 

MUSIC EXCELLENCE LONDON 
 

Presentations to Music Hub Secondary 
Teacher Networks 

 
Webpage 

 
Inclusion in Mayors London Music Pledge & 

Mayors Education Conference 

PEER TO PEER 
LSEF Project 

Led by Music Mark 

TEACH THROUGH MUSIC 
 

Fliers  

Webpage 

E-Mailing List 

Direct Mail to Senior Leaders 

Twitter Feed 

Launch Events 
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The need to establish a communications network and recruit teachers in a limited timeframe 
was one of the greatest challenges in project delivery. This was achieved through parallel 
campaigns promoting Music Excellence London and Teach Through Music. 
 
Overall, communications strategy was extremely successful. There was a very good level of 
awareness of the programme amongst music teachers and music hubs – our key 
constituencies. We found it difficult, however, to make impact amongst Senior Leaders and 
school improvement teams. We were largely reliant on the GLA’s own LSEF 
communications, and music teachers taking information to their line managers. This area of 
our communications strategy was impacted by the very constrained timeframe for promoting 
the programme, more time to research and explore avenues to discuss KS3 music with 
Senior Leaders and School Improvement teams would have been valuable. 
 
Music Hubs were important in communicating and advocating for both the Music Excellence 
London programmes. Participation data by borough (see Appendix 7) demonstrates that we 
recruited widely from across London, with representation from 28 boroughs. Participation 
was significantly higher in those boroughs where there existed prior strong relationships 
between TTM partners and Music Hubs and where focus groups were held as part of 
programme development. If time had allowed, presentations to a larger number of music hub 
secondary teacher networks may well have had a positive impact on recruitment. 
 
One music hub leader reported that they would have liked to have been kept better informed 
about project progress after the initial recruitment phase. Although a plan for regular news 
updates for key stakeholders was included in our original communications plan, this was not 
achieved for reasons of capacity. This would have supported legacy planning in partnership 
with hubs. 
 
Event/Course Management  
 
With so much work involved in securing teacher time for music specialist CPD, it was 
important that every Teach Through Music event or short course was a positive and 
productive experience. To achieve this we undertook to 
 

 Commission content from leading experts and practitioners 

 Involve currently practicing KS3 teachers in planning and delivery 

 Hold events in inspirational environments with excellent resources 

 Provide time, space and refreshments for networking  
 
Positive teacher feedback evidences the success of the programme in taking this approach.  
 
Choice of venues that were accessible for teachers from across London was a real 
challenge, particularly given tight timeframes for securing availability. We had hoped to have 
a larger cohort of teachers enrolled to the full programme and plan activities in differing parts 
of London. Reliance on individual event bookings meant that, in the end, most events took 
place at central/East London venues which will have made for long journeys for some, and 
possibly deterred others from accessing the programme. 
 
11.3 Future Sustainability and Forward Planning 
 
Sustainability 
 
As a partnership we are now working on future plans to support KS3 music in London, 
drawing on our learning from Teach Through Music. 
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These include 

 Joining forces with Music Mark to develop legacy projects under the banner ‘Music 
Excellence London’ 

 Early work to develop a ‘KS3 Music Teacher Network’ for London 

 National dissemination of learning outcomes and legacy resources (see Wider 
System Outcomes above) 

 
  



 
 

58 | P a g e  
 

Conclusion 
 
The idea that music be the dominant language of the classroom dates is not new. Brought to 
the fore in Wider Still And Wider (Ofsted 2012), it can be traced back to the writings of John 
Paynter and Keith Swannick. These ideals have been advocated and explored through Initial 
Teacher Training programmes for decades and the buy in of teachers to the Teach Through 
Music ethos demonstrates that they are widely shared within the secondary teaching 
community. 
 
Teach Through Music has explored why, therefore, making such a vision for classroom 
music a reality remains a challenge in so many schools. It has not been a ‘silver bullet’ to ‘fix’ 
KS3 music teaching – but part of a much longer journey to reconcile the inclusive, cultural 
entitlement to musical learning that Key Stage 3 music represents, with a wider formal 
learning environment. It has tested the professional development potential of revisiting key 
debates in music education with experienced, practicing teachers at a point where they can 
assimilate these with the day to day realities of their working lives. 
 
Teach Through Music did not set out to codify ‘what outstanding music teaching looks like’ at 
KS3. It has been founded on the belief that an inclusive music education recognises ‘multiple 
ways of knowing’ and ‘involves participants dialectically in constructing knowledge and 
pedagogy’ (Spruce 2013). It has recognised that musical meaning is socially and culturally 
constructed and that the musicality of teachers and pupils forms an important part of the 
musical learning environment they co-create. It has offered a forum to debate the complexity 
and diversity of cultural issues and practices inherent in music teaching. 
 
What is striking is that relatively time limited access to peer networks, high quality debate 
and inspirational practitioners, have led to rapid changes in teaching practice and 
overwhelmingly positive feedback from teachers. The music teachers who took part in Teach 
Through Music are highly trained, passionate and committed professionals. Many do not feel 
they are able to teach as they would wish to as a result of whole school systems and lack of 
shared understanding with senior leaders. Their isolation from a wider music specialist 
community of practice means they lack opportunities to share, receive support or develop 
solutions. In this context, a little bit of subject specialist CPD goes a long way. 
 
Teach Through Music set out with the ambition to ‘Transform KS3 Music in London’. While 
the London Schools Excellence Fund fully supported this ambition, the capacity of teachers 
and schools to engage has impacted upon the extent to which it has been achieved. While 
we met our total participation targets, length and depth of engagement were limited for many 
teachers, and a smaller than hoped for number were able to commit to the full programme. 
Many others will have benefitted from attending one event, but the impact upon their practice 
is less easy to assess. It will take long term and regular access to high quality subject 
specific CPD to truly transform KS3 music teaching. 
 
Key Findings for the Music Education Sector 
 

 Teach Through Music confirms Ofsted’s findings that professional isolation continues 
to be a major issue for secondary school music teachers; the pressures of planning, 
assessment and public performances prevent them attending opportunities to 
network or share practice outside of their school (Ofsted 2012) 
 

 In addition we found that music teachers often lack the support of managers/senior 
leaders to attend subject specialist CPD, even where this is free of charge and 
contributions towards teaching cover payments are available.  
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 Secondary music teachers find whole school systems and lack of understanding of 
musical learning among SLT to be barriers to more musical teaching. Isolation from a 
subject specialist community of practice disempowers many from articulating 
problems or proposing alternatives   
 

 Teachers value opportunities to engage with wider practice, beyond their own school 
or borough, to network and gain access to music education experts 
 

 Given access to such high quality opportunities, teachers report being rapidly able to 
assimilate debates and ideas into changes in teaching practice. In some instances 
this has led to music teachers becoming more active in shaping whole school policy 
 

 KS3 music teachers and cultural organisations of all sizes see the benefit of working 
in partnership to enhance KS3 music. However, cultural organisations report being 
less able to effectively contribute to KS3 music than other aspects of music in 
schools due to lack of capacity amongst schools/teachers to engage. 
 

 Improved communications infrastructure, supporting KS3 teachers to navigate and 
engage with the myriad offers of London’s cultural organisations, could unlock 
access to significant musical resources and expertise for KS3 music 

 

 There is demand amongst music hubs, higher education institutions, cultural 
organisations, individual musicians and others who take active roles in supporting 
KS3 music, for opportunities to connect with and debate KS3 teaching and related 
issues. Continued dialogue between this group and schools could also serve to 
unlock significant musical resources and expertise. 

 
Key Findings for Assessment of Project Impact 
 

 100% of End Point Survey respondents reported that Teach Through Music activities 
had made a considerable difference to their KS3 music teaching.  
 

 Teachers report that TTM activities have increased their musical confidence and their 
knowledge and understanding subject specific pedagogy, equipped them with new 
tools with which to improve their teaching and supported them to facilitate high 
quality practical music making by pupils. 

 

 As a result of Teach Through Music teachers feel more able to connect to a pan-
London community of practice. 64.3% report a belief that there are now more 
partnerships with music organisations that support the curriculum at their school. 

 

 Although target numbers for participation were reached, fewer than anticipated were 
school employed KS3 teachers. The rest were other music educators with a role in 
KS3 music in London schools. Only 71, rather than 150 teachers, enrolled to the full 
programme. A larger than expected proportion of participants attended only one 
event. However, 99 schools took part (against a target of 55) and school employed 
teachers were the most actively engaged, accounting for 73% of attendances. 
 

 At this point, we are unable to assess impact on demand for music at KS4 or uptake 
of extra-curricular learning opportunities. However, there is some evidence that 
changes to teaching practice have led to improved attainment by pupils and, most 
notably, to improved confidence and motivation.  
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 64 individuals from 35 cultural organisations participated in Teach Through Music. 
They report finding the programme helpful in re-inforcing or changing their approach 
to designing CPD and working with schools at KS3. 
 

Key lessons learnt for assessment of project delivery 
 

 Inspire events were the most popular and well attended activities, with attendees 
reporting a range of positive outcomes. These one-off events addressed key debates 
relating to KS3 music, combined school employed teachers with other music 
educationalists and were open to all, free of charge, without the barrier of enrolment 
paperwork. 
 

 Short Courses took a more in depth approach to skills and curriculum development, 
requiring more regular commitment by fully enrolled teachers. They were poorly 
attended but lead to some of the most significant learning outcomes and impacts. 
 

 The TTM Online Portal and offer of peer-coaching from Fellows was less successful. 
However, the role of Fellows as advocates and role models was important to the 
success of the programme and social media proved an effective means of sustaining 
dialogue between events. 
 

 The diversity of the Teach Through Music community was a success of the 
programme and provided for rich debate and learning 
 

 Marketing was effective, leading to recruitment of teachers from 28 out of 29 London 
boroughs.  
 

 Music teacher workload, lack of capacity, lack of support from SLT and the de-
motivation of teachers through lack of priority for music in schools all impacted on 
recruitment, retention and the ability of Teach Through Music to achieve outcomes. 
 

 The tight timeframe also impacted on ability to achieve and evaluate outcomes as 
well as on ability of teachers to engage.  
 

 A well-managed partnership of ‘world class music education organisations’ with 
diverse resources, skills and perspectives was crucial to project delivery.  
 

Informing future delivery 
 

 The project would have been more effective if a similar level of resource and activity 
had been spread over a longer period 
 

 An additional year (or more) for evaluation, would allow for more meaningful 
assessment of impacts on teachers, pupils and wider systems 

 

 The project should have invested less time in construction of a VLE and focused 
more on informal, teacher led networks and social media 
 

 Co-design of learning activities by teachers from different schools, or teachers and 
others involved in music education, may be an effective, sustainable alternative to 
mentoring or coaching as a means of building peer relationships, skills sharing and 
supporting development of classroom practice 
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 Inclusion of head teacher and school improvement team representatives on the 
project steering group may have improved communication with schools and access 
to evaluation data 
 

 High-quality subject specific CPD is important, and needs to figure more highly in 
local and regional thinking. This needs to be combined with effective advocacy for 
regular subject specialist CPD as an entitlement for teachers 
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Appendix 1 Theory of Change 
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Appendix 2 Evaluation Framework 
 
 

Outputs Indicators of Outputs Baseline data collection 
 

Impact data collection 
 

25-30 KS3 ‘excellent’ 
music teachers will be 
identified & developed by 
the TTM core team to be 
‘Fellow mentors’, 
providing mentoring 
support and 
encouragement to 
enrolled teachers.  
 
 

Attendance of 25-30 
teachers at 
induction/training 
sessions 
06/2014  

Self-assessment of confidence 
and competencies completed 
at point of application 04/2014 
 

Self-assessment at end of 
programme to assess impact 
on mentoring and leadership 
skills 07/2015 
 
This relates directly to the 
baseline, and has been 
conceptualised using a pre- 
and post-intervention 
methodological focus. 
 

Delivery of launch event 
for n≃140 KS3 music 

teachers  
 

Attendance of n≃140 
teachers across four 
sessions by 10/2014 

Event registration logs Comparison of event 
registration logs with 
programme registration to 
assess efficacy of launch 
events in recruiting teachers 
(10/2014) 
 
Analysis of teacher 
programme evaluations to 
assess efficacy of launch 
events in identifying and 
achieving personal learning 
goals (09/2015) 
 

CPD programme 
delivered to KS3 music 
teachers participants. 
This runs from 06/2015 to 
July 2015 

Online registrations 
n≃150 participants 

planned for. 
 

Programme registration 
10/2014; 
 
Self-assessments & personal 
learning goals received by 
Fellows 
 

Course/event selections and 
online interactions 12/2014 & 
07/2015  
 
 

Short Courses on a 
variety of topics led by 
acknowledged experts in 
their field offered to 
teachers at various times 
through programme 
 

n≤120 KS3 music 

teachers to attend at 
least one Short Course  
 

Online registration for courses 
 

Course attendance registers 
 
Analysis of teacher 
programme evaluations to 
assess efficacy of short 
courses in achieving learning 
outcomes (09/2015) 
 

A series of 7 Inspire 
networking/training 
events offered to 
teachers to be delivered 
at various times through 
programme 
 

n≤230 KS3 music 
teachers to attend at 
least one of the 7 events.  

Pre-event booking/registration Course attendance registers 
 
Analysis of teacher 
programme evaluations to 
assess efficacy of Inspire 
events in achieving learning 
outcomes (09/2015) 
 

t≤3 hours mentoring 
support offered to 
participants on an 
ongoing basis throughout 
the project 
 

Total time logged by 
Fellows for individual 
mentees. n≃150 KS3 

music teachers to access 
this support . 
 

Initial self-assessments & 
personal learning goals 
received by Fellows 
 

% of allocated mentoring time 
taken up by teachers 
monitored via supervisor time-
log of supporting Fellows 
 
Analysis of mentoring context 
(email, online, face to face, 
observations) 
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Analysis of teacher 
programme evaluations to 
assess efficacy of mentoring in 
achieving learning outcomes 
(09/2015) 
 

Learning Portal 
established in the form of 
a VLE. Music teachers 
visit and interact with 
VLE. 

n ≥200 KS3 music 
teachers to access the 
Virtual Learning Portal 
during the lifetime of the 
project (n=people, not 
visits)  

Teacher online registration to 
VLE  

Google/web analytics collected 
monthly. Also want to calculate 
visits/teacher  
 
 

School visits by London-
based arts organisations 
and specific artists 
offered to Fellows.  
n ≥ artist leaders to be 

recruited for this purpose 

n ≥25 Fellows (KS3 

‘excellent’ music 
teachers) have 2 x school 
visits with musicians. 
Start 10/2014 – 06/2015 
 

Personal statement from 
Fellows to allocate musicians 
 
Musician allocations 

Log of completed schools 
visits.  
 
Analysis of Fellows’ 
programme evaluations to 
assess efficacy of musicians 
collaborations in achieving 
learning outcomes (09/2015) 
 

 
Teacher Outcomes Indicators of 

Outcomes 
Baseline data collection Impact data collection 

150 KS3 music teachers 
more confident musicians 
in the classroom.  
 
 
 
 
 

Teachers self-report 
≳5% increase during 

lesson time in them 
playing live music 
themselves. 
 
Increased teacher 
confidence scores  
 

Teacher confidence survey 
07/15 

Post hoc teacher confidence 
survey & final data collection 
survey 07/15 
 
 

Improved use of subject 
specific pedagogy to 
address Ofsted concerns 
(see report ‘Wider still, 
and Wider- 
http://www.ofsted.gov.uk/
resources/music-schools-
wider-still-and-wider) 

Teachers report 
increased use of subject 
specific pedagogy in 
interviews and focus 
groups 
 

 Teachers report increased use 
of subject specific pedagogy in 
interviews and focus groups. 
Data from these will be coded  
 
Sample size of 15% of fellows 
and 10% of ETs. Conducted 
during late spring and early 
summer terms 2015 
 

n ≃24 KS3 music 

teachers attained greater 
understanding of 
modalities concerning 
how to assess and 
promote musical 
progression in learning at 
KS3. 
 

Teachers working 
practices examined 
through close attention 
on self-reporting of 
improvement, cross-
tabulated against 
supplied examples from 
schools prior attainment.  
 

Baseline survey asks Likert 
scale response data on  

 Assessment 

 Progression  
 
Schools data collected as part 
of case studies compiled by 
teachers during Spring and 
Summer 15 

End survey asks same 
question for pre-post 
comparison. 07/15  
 
Those undertaking ‘inspire’ 
event on assessment 
complete attitudinal survey. 
Summer term 2015 
 

≃75% of KS3 music 

teachers participating in 
the project will be more 
actively engaged with 
London’s cultural assets  
 
 

 Evidence of new 
cultural 
partnerships within 
schools compared 
to project start.  

 Number of 
teachers directly 
using new cultural 
partners’ 
programmes. 

 
 

 Baseline survey on 
enrolment 08/14 – 10/14 

 Semi-structured 
interviews will be 
conducted using 
different schedules for 
the 2 main cohorts – 
fellows and Enrolled 
teachers. Sample size of 
15% of fellows and 10% 
of ETs. Conducted 
during late spring and 
early summer terms 
2015 

 Follow up survey online 
at end of intervention 
07/15 

 Repeat Focus group 
with sample size of 5 

 Grounded theory 
analysis of focus group 
and interview transcripts 

 Participating cultural 
partners ticket ‘take-up’ 
for concerts, gigs and 
other education offers, 
as reported by partners 
from box office records  
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150 teachers more 
confident in how to 
connect to a pan-London 
community of practice. 

Evidence of engagement 
through use of online 
learning portal  
 
Face-to-face meetings of 
music teachers  
 
 

 

 Baseline survey data & 
informal feedback from 
teachers re ability to 
connect with wider 
networks 

 

 Measurable by 
engagement with portal 

 Qualitative interviews 
with sample of teachers 
at project close 06/2015. 

 Follow up survey on line  

 Web/Google analytics 
collected looking at 
usage 

 Grounded theory 
analysis of focus group 
and interview transcripts 

 
Pupil Outcomes Indicators of 

Outcomes 
 

Baseline data collection Impact data collection 

Increased numbers of 
pupils taking GCSE or 
other relevant 
progression pathways as 
a result.  

Numbers of pupils 
starting/completing 
GCSE music and other 
level 2 qualifications. 
 
Participation levels in 
ensembles outside 
school will be monitored 
for changes 
 

KS3 music level statistics 
(attainment data) pre 
intervention will be monitored 
using historic NC level data.  
As these have now been 
discontinued in some schools, 
we will also draw on school 
records and report, or other 
equivalence data appropriate 
to the invention cohorts 
 
Class size information for 
GCSE music take-up pre 
intervention, provided by 
teachers on registration in on-
line baseline survey. 
 

KS3 music level statistics (or 
whatever is being used by the 
schools) collected at end of 
intervention  
 
Class size information for 
GCSE music take-up post 
intervention.  

Greater coherence in 
pupils’ development of 
musical skills and 
understanding  

Schools review 
assessment practice for 
Music at KS3  
 
Schools define 
benchmark expectations 
for music for each year 
group at KS3. 
 
Clear tracking of pupil 
attainment 
 

KS3 music level statistics pre 
intervention, details as above. 
 
On-line Pupil Questionnaire 
(sample size of 20% of 
classes) 
Pupil interviews (in focus 
groups n ≃ 5) conducted by 

evaluation team. Modified 
grounded theory approach 
means again that questions 
will arise during course of 
programme. 
 
 

KS£ music 
attainment/progression data as 
recorded by teachers during 
and at end of intervention 6/15 
 
On-line Pupil Questionnaire 
(sample size of 20% of 
classes) 
 
Pupil interviews (in focus 
groups n ≃ 5) conducted by 

evaluation team. Modified 
grounded theory approach 
means again that questions 
will arise during course of 
programme. 02 – 06/15 
 

Increased confidence, 
creativity and willingness 
to take risks across the 
whole curriculum 

KS3 curricula reviewed 
during course of 
intervention 
 
 

KS3 music level statistics pre 
intervention as provided by 
teachers 06/15 
 
Pupil Questionnaire (sample) 
 
Pupil interviews (sample) 
 
Details of these as above 
 
 

KS3 music level statistics pre 
intervention 
 
Pupil Questionnaire (sample) 
 
Pupil interviews (sample) 
 
Details of these as above 
 
 

Increase in pupil musical 
activity in and out of 
school,  

More pupils involved in 
music lessons, clubs and 
activities both provided 

Pupil Questionnaire (sample)  
 
Pupil interviews (sample) 

Data measured in Pupil 
questionnaire and interviews, 
conducted with small samples 
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by their schools and 
other providers.  
 
Numbers of pupils on 
school trips or selected to 
be part of local and 
regional ensembles and 
groups. 
 

 
Details as previous 

in focus groups during summer 
term 2015. N= Approx 10  
 
Participation data from schools 
and Hubs segmented by 
participating schools 

 
School System / 
‘Culture Change’ 
Outcomes 

Indicators of 
Outcomes 

Baseline data collection 
 

Impact data collection 
 

Foundations are laid for a 
KS3 Music Centre of 
Excellence in London – 
to be defined through the 
process of realising and 
evaluating the 
programme 
 

Legacy resources to 
include 

 Evaluation report 
disseminating 
learning about the 
CPD needs of KS3 
music teachers, 
based on survey 
responses and 
data collected 

 Case studies of 
teaching practice 

 Resources 
generated for 
Short Courses & 
Events 

 

N/A Survey/Face to Face focus 
group of Music Hubs 
identifying need and securing 
their role in sustaining local 
networks  
 
 

Cultural institutions are 
more aware of how to 
contribute to the London 
Curriculum and work in 
closer partnerships with 
schools 
 

Cultural institutions 
deliver programmes that 
are more relevant to the 
needs and objectives of 
secondary schools & 
their pupils 
 
Increased engagement 
with schools in planning 
of activity  
 
 

N/A 
 
 

Survey of Music Hubs 
capturing their experiences of 
changes within their borough 
 
Survey of Cultural Partners, 
self-reporting impact upon 
their practice  
 
Survey of School Leadership 
Teams, reporting whole school 
impacts  
 
Case Studies identified by 
cultural partners 
demonstrating changes in 
approach or new relationships 
with schools from  
 
05 – 07/15 
 

Schools and teachers 
and more able and more 
motivated to initiated, 
develop and sustain 
networks and 
partnerships between 
schools, and between 
schools and music hubs, 
Teachercultural 
organisations and HEIs, 
with the aim of further 
developing music specific 
pedagogy 
 

New sustainable 
networks are initiated in 
areas of London where 
these did not previously 
exist  
 
 

Data arising from consultation 
with Arts Council England to 
identify network ‘cold spots’  
 

Focus groups and end of 
programme Survey of teachers 
identifying new sustainable 
networks and relationships, 
mapped to ‘cold spots’  
 
Attendance at Final 
Conference by delegates from 
out of London, with follow up 
survey to identify any 
application of ideas or practice  
 
07/15 
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Appendix 3 Teach Through Music Ethos 
 
Teach Through Music embodies the ethos of music as the dominant language of the 
classroom and teachers and pupils behaving as musicians, being empowered through 
creative ownership. We want to support teachers to invest in their leadership skills and 
subject knowledge. Through networking, debate, sharing and developing best practice, 
teachers discover new answers and approaches that are appropriate to their school. Our aim 
is to overcome the isolation of music teachers and invest in a community of practice where 
schools, hubs and music education partners draw on London’s unique cultural resources. 
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Appendix 4 Inspire Events & Short 

Courses  
 
Inspire Events 
 

Preparing all Pupils for KS4 
Living Room, City Hall, Wed 12 November 2014, 16.30-19.30 

 
Principles of Musical Assessment 
Paul Hamlyn Foundation, Tues 25 November 2014, 17.00-20.00 
University Of Greenwich, Tues 16 June 2015, 17.00-20.00 

 
London's Cultural Offer 
Southbank Centre, Mon 2 February 2015, 10.00-17.00 

 
Making the case for music in schools 
Barbican Centre, Wed 18 March 2015, 10.00-17.00 

 
Raising musical standards for all at Key Stage 3 
Royal Academy of Music, Wed 13 May 2015, 17.30-20.30 

 
Short Courses 
 
Listen, Imagine, Compose 
Designed & delivered by Sound & Music, City of Birmingham University and Birmingham 
Contemporary Music Group (BCMG) 
Group 1  Session 1: Wed 5 November, 10.00-17.00 – The Grey Coat Hospital 

Session 2: Mon 12 January, 16.30-19.30 – The Grey Coat Hospital 
Session 3: Mon 16 March, 16.30-19.30 – Kings Place  
Session 4: Mon 18 May, 16.30-19.30 – Kings Place 

Group 2 Session 1: Tues 25 November, 10.00-17.00 – St Marylebone C.E. School 
Session 2: Mon 19 January, 16.30-19.30 – St Marylebone C.E. School 
Session 3: Mon 16 March, 16.30-19.30 – Kings Place 
Session 4: Mon 18 May, 16.30-19.30 – Kings Place 
 

Whose Music is it Anyway?  
University of Greenwich and Trinity Laban Conservatoire of Music and Dance in partnership 
with Forest Hill Boys School 

Session 1: Wed 19 November, 16.30-19.30 – Laban Building, Creekside 
Session 2: Wed 03 December, 16.30-19.30 – Laban Building, Creekside 
Session 3: Wed 21 January, 16.30-19.30 – Laban Building, Creekside 
Session 4: Wed 18 March, 16.30-19.30 – Forest Hill School 
 

Ensembles Uncovered 
Barbican Guildhall Creative Learning in partnership with THAMES and Morpeth School 

Session 1: Wed 21 January, 14.00-17.00 – Morpeth School 
Session 2: Wed 04 February, 16.30-19.30 – Guildhall School of Music and Drama 
Session 3: Wed 04 March, 14.00-17.00 – Morpeth School 
Session 4: Wed 11 March, 16.30-19.30 – Morpeth School 
 

Making Music in the Moment 
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Trinity Laban Conservatoire of Music & Dance 
Session 1: Wed 26 November, 16.30-18.30 – Trinity Laban 
Session 2: Wed 03 December, 16.30-18.30 – Trinity Laban 
Session 3: Wed 14 January, 16.30-18.30 – Trinity Laban 
Session 4: Wed 04 February, 16.45-18.45 – Trinity Laban 
Session 5: Wed 25 February, 16.30-18.30 – Trinity Laban 
Session 6: Wed 25 March, 16.30-18.30 – Trinity Laban 
 

Voice Work: Getting Everyone Singing 
Sound Connections 

Session 1: Wed 19 November, 16.30-19.30 – Royal Opera House 
Session 2: Mon 19 January, 16.30-19.30 – Rich Mix 
Session 3: Fri 23 January, 16.30-19.30 – Roundhouse 
Session 4: Mon 09 March, 16.30-19.30 – Royal Opera House 

 
Final Conference 
 

Teach Through Music Final Conference 
Trinity Laban Conservatoire of Music and Dance, Laban Building, Fri 10 July 2015  
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Appendix 5 Cultural Organisations 
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Appendix 6 Programme Personnel  
 
Teach Through Music Steering Group Members 
 
Philip Flood, Director, Sound Connections (Chair) 
Zoe Carassik Whitfield, Programme Co-ordinator, Sound Connections (Secretary) 
Nicky Dewar, Project Manager, Sound Connections 
Andrea Spain, Assistant Director of Music and Head of Learning & Participation (Music), 
Trinity Laban Conservatoire of Music & Dance 
Claire Wackrow, Project Manager, Trinity Laban Conservatoire of Music & Dance 
Sean Gregory, Director of Creative Learning, Barbican & Guildhall School of Music & Drama 
Thomas Hardy, Senior Manager, Barbican Guildhall Creative Learning 
Missy Mills, Teacher Development Manager – Music, Trinity College London 
Chris Philpott, Deputy Pro-Vice Chancellor, Faculty of Education & Health, University of 
Greenwich 
Keith Evans, Teach Through Music Programme Supervisor, University of Greenwich 
Lindsay Evernden, Head of Royal Greenwich Music Hub 
Bryan Wheldon, Director of Music, Ark Schools 
 
Teach Through Music Curriculum Development Group Members 
 
Andrea Spain, Assistant Director of Music and Head of Learning & Participation (Music), 
Trinity Laban Conservatoire of Music & Dance (Chair) 
Claire Wackrow, Project Manager, Trinity Laban Conservatoire of Music & Dance 
(Secretary) 
Philip Flood, Director, Sound Connections (Chair) 
Sean Gregory, Director of Creative Learning, Barbican & Guildhall School of Music & Drama 
Thomas Hardy, Senior Manager, Barbican Guildhall Creative Learning 
Missy Mills, Teacher Development Manager – Music, Trinity College London 
Chris Philpott, Deputy Pro-Vice Chancellor, Faculty of Education & Health, University of 
Greenwich 
Keith Evans, Teach Through Music Programme Supervisor, University of Greenwich 
Karen Brock, Head of THAMES, Tower Hamlets Arts & Music Education Service 
Craig Coggle, music teacher & freelance music leader, Forest Hill Boys School 
 
Project Personnel 
 
Project Director   Andrea Spain, Trinity Laban Conservatoire of Music & Dance 
 
Programme Supervisor Keith Evans, University of Greenwich 
 
Project Managers Claire Wackrow, Trinity Laban  
 Nicky Pleming, Sound Connections 
 Zoe Carassik Whitfield, Sound Connections   
 
Project Management  
 
Trinity Laban Conservatoire of Music and Dance: 
 Project Direction 
 Curriculum Design & Delivery 
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 Short Courses 
 Programme Supervision & mentoring 
 Design & management of online portal 
 Financial Management & Reporting 
 
Sound Connections 
 Marketing & Communications 
 Inspire Events 
 Evaluation 
 
Other delivery roles  
 
Education Consultants University of Greenwich 
 
Launch Event Partners Barbican Guildhall Creative Learning 

English Folk Song & Dance Society 
Southbank Centre 
Trinity Laban Conservatoire of Music & Dance 

 
Short Course Providers Sound & Music/Listen Imagine Compose Partnership 
    Barbican Guildhall Creative Learning 
    Trinity Laban Conservatoire of Music & Dance 
    Sound Connections 
 
Inspire Event Partners Southbank Centre 
    Barbican Guildhall Creative Learning 
    Trinity Laban Conservatoire of Music & Dance 
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Appendix 7 Participation by Borough 
 

 

Teachers enrolled Secondary School 
Teachers not enrolled 

Barking and Dagenham 4 0 

Barnet 1 3 

Bexley 2 0 

Brent 1 0 

Bromley 1 1 

Camden 2 0 

Enfield 3 1 

Greenwich 6 4 

Hackney 2 6 

Hammersmith and Fulham 2 0 

Haringey  0 1 

Harrow 1 3 

Havering 1 0 

Hillingdon 0 2 

Hounslow 1 0 

Islington 2 4 

Kensington and Chelsea 2 0 

Kingston upon Thames 0 1 

Lambeth 3 0 

Lewisham 8 1 

Newham 12 1 

Redbridge 1 1 

Richond upon Thames 1 1 

Southwark 0 4 

Sutton  1 0 

Tower Hamlets 10 2 

Waltham Forest 1 0 

Westminster 3 0 
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Appendix 8  

Teacher Efficacy Scale Baseline & End 

Point Survey Results 
 


