
Inclusive pedagogy for ALL

Let’s put struggling learners at the heart of school 

improvement



A stack of challenges

Funding

Recruitment

Capacity of teachers and support staff

Growing numbers and complexity of pupil need

Exclusions

Policy 

Mindset
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Meet Paul, Beth and Sian 

They worry about not having 

the specialist knowledge to 

meet the needs of certain 

learners
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Transformability

Co-Agency

TrustEverybody

FENDLER, L. and MUZAFFAR, I., 2008. The History of the Bell 

Curve: Sorting and the Idea of Normal. Educational 

Theory, 58(1), pp. 63-83.



What SENCOs say…..

• Too much time is spent on repetitive 
paperwork for EHCPs and other referrals; I 
spend way too much time on paperwork 
recording what we do to support students, 
instead of doing or arranging that support. It 
is "justifying our existence" paperwork, which 
actually does nothing to actively improve 
things for our pupils. 

• The level of need in my school is such that the high needs children take up all 
my time so those who are just SEN support get very little of my attention. Pupils 
with SEMH [Social, Emotional and Mental Health] particularly dominate. My 
head teacher is very understanding and supportive but there is not enough 
money in the budget to allow for more SENCO hours. 

• I am frequently pulled to focus on other things, particularly safeguarding, which 
makes planning time to do things difficult. Although some colleagues understand 
the importance of the role, they don't understand how long the paperwork takes. 
In a school with limited funding, it is difficult to support all children in the best 
way. 





‘It’s About Time’ - Recommendations:

• Recommends legally protected time, a minimum of 1.5 days

• We recommend that senior leaders review the responsibilities of the 

SENCO role and share this with the governing body and wider staff 

to raise the profile, and understanding, of the SENCO role. A focus 

should be on the coordination nature of the role, with an emphasis 

on ‘every teacher is a teacher of learners with SEN’. 

• Head teachers should structure and protect the SENCO role to 

afford the SENCO the necessary time, status and seniority to 

influence school policy at strategic level. 



What does this mean for whole school strategy?
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Leading provision
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SaLT

Home/School 

Diary

TA support in class

Literacy catch up

Lunch club access

Priorities are operational



Operational Strategic



Operational Strategic

Provision Teaching and learning
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What should that look like?



SEND becomes built in to core business of schools  

progress - not bolt on

Learning priority 

Parents
Multi

agency

Interventions LA

Pupil

Provision priority

SENCOs influence co-ordination 

Parents

Teacher 

educators

Researchers

LA/School 

improvement
DfE

What works 

evidence

Unions: NEU, 

ASCL, ALT etc

Charitable 

organisations

Multi-Agencies

SENCOs influence leadership

Learner



How to influence whole school change

Inclusive 

Pedagogy
Whole School

CPD

Teacher Mindset 

to teach ALL 

children

Needs Action Outcome

Lets explore further

Let’s take an example of a highly anxious Year 10 pupil

Let’s take the example of a ‘shy’ girl with dyslexia

Let’s take the example of a pupil premium and SEND learner

Let’s take the example of a reluctant reader

What does this training mean for struggling learners?



No shortage of CPD focus

These findings scream for the need for us to emphasize personalized 

learning in our classrooms. Hattie shared that a major takeaway from the 

Piagetian effect size findings is that “we must know what students already 

know, know how they think, and then aim to then progress all students 

towards the success criteria of the lesson” (2012, p. 44 Visible Learning).



Teacher Standards = ALL learners

• Where are SEND learners when we talk about evidence informed 

progress and link to John Hattie’s research on Visible Learning?

• Where are SEND learners when we talk about progress supported 

by cognitive science?

• Where are SEND learners when we talk about assessment, 

feedback, planning?

If it is great pedagogy we are exploring, then they are right there!





Reframe the debate about effective learning

to include SEND!

Build it in, don’t bolt it on.


